DOCOHENT RESOME 



1) 109 S'^l 

TTLE • 
HSTITOTIOH 

PONS iGtNCY 

'OB DATE 
OTE , 

DBS PBICE 
ESCRIPTOBS 



DENT.IFIERS 



- EC 073 3«»3 

State Plan for Special Education and, Services. 
Hawaii State Dept. of Education, Honolulu. Office of. 
Instructional Services.' 

Bureau of Education for the Handicapped (DHEW/OE) , i 

Hashingto-n, D.C. 

Apr 75 , ; ^ 

126p. # 

HF-$0.76 HC-$6.97 PLOS POSTAGE 

*Adiinis^ation; CareeyEducation; Equal Education; 
Exceptional Child Education; *Handij|apped Children; 
Interagency Cooperation; *Prograa Planning; 
♦Services; ♦Special Education; Student evaluation; 
Teacher Certification; Teaciv<3r Education 
Hawaii . . , • 



BSTP.ACT ' 

Presented is Hawaii's state plan for the provision* of 
mftcjial education" and services to aJ.1 handicapped children under 20 
rears of age by 1980-01. Explained in Chapter I are the philosophic 
lad legal bases for, the plan, including the right to equal 
idnicational opportunities for children with the following 
landicappina conditions: lental retardation, hearing handicaps, 
ipeech iapairaents, visu?l handicaps, physical handicaps and special 
ealth probleis,^ serious e«ot idnal- disturbance, specific learning - 
isabilities, or multiple .han'dicaps. Nine other chapters cover topics' 
puch as the st)ecial education roles and responsibilities of the State, 
>epartB*>ut of Education and - other cooperating pubMc and private 
gencies;* progran delivery options (including resource, . itfhetant and 
-on-public school services) ; identification, diagnosis' and 
>r«sccip<ion; career and vocational education; preset vice and • 
nser vice -training and certification of special education personnel; 
lanageaeat nystens; and imoleaeritation plans. Appended is a copy of 
ection 301 ot Hawaii's revised statutes concerning exceptional 
:hildren. (LK) ^— i 
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FOREWORD 

The Department'of Education has committed itself, under Hawaii Revised 
Statutes, Part II, Exceptional Children, to provide for all children and youth 
free, quality, public education regardless ofhandicapping conditions. In the 
effort to eiisure quality education for students whose needs are exceptional, 
it was recognized that a systematic plan would be required to clarify and 
delineate the responsibilities jfor a comprehensive program of support ser- 
vices from public and private agencies. 

Since the decentralization of resources and services to the districts in 1965, 
the Department of Education has attempted to develop a management plan 
which decision makers and the public could easily understand. Development 
of this plan was difficult, due to changing needs, issues and trends in educa- 
tion; economic conditions, and changes in personnel. Nevertheless, the 
first Plan for Special Education was completed and was adopted by the Board 
'of Education on February 6, 1975, to provide direction for the education of 
handicapped students in the State of Hawaii. 

The Department of Education does not claim the authority and ability to meet 
the total needs and development of persons with handica'^ping'conditions, and 
the participation of representatives from parents,^ community agencies and 
State de^partment personnel in development of this plan is gratefully acknow- 
ledged.: We also acknowledge that individual differences in ideas, in feelings 
and in desires may not be fulfilled by a single, plan. However, we have 
sincerely attempted to include the aspirations of all those persons who are 
dedicated to the education of the handicapped. 
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INTRODUCTION 



Purpose 

the State Plan for Special Education and Serviced £o» 
Hawaii is an implementation document to guide the 
activities necessary to achieve th^ goal of j^roviding 
' appropriate special education programs and services to^ , 
all handicapped- childr'fen by 1980-81, ' It is to be^tilized 
by the Leigislature, Governor, Board of Education^ Superin- 
tenflent and othfer management personnel of the Department 
of Education in making policy decisions to* improve and 
expand 'special education j.n ,the state." It is to be 
utilized by schpol* and district level personnel as a 
guide to implementing special education programs and 
services. It is also f^o? pai;enta and special interest 
organizations concejrn^H Vith handicapped children to 
inform them of the right of the^ handicapped ' to receive 
an equal educational opportunity and to describe the 
special edlication programs and services which are or 
should be available. Finally,, the plan is intended; for 
use by other public and private agencies Serving^ hahdi- 
capped children to assist in coordinating the provision 
of special education services by all of^the agencies^ 
involved. \ 

\ 

To accomplish all of these purposes the plan has thr^e 
major components. The philosophy section sets forth 
the basic beliefs and concepts concerning special educa- 
tion in Hawaii; it is the ,cohceptual foundation upon | 
which the remainder of the -plan is- )3ased. The prograjm 
description section describes the process, policies, ; 
procedures and educational' alternatives for Special . 
education in Hawaii; 'both the ed'ucatio/ial and management 
aspects are included. The |,inal section Of the plan 
details the full range of implementation activities 
necessary to achieve the goal of serving all handicapped 
children in six years. 

Development Process 

The development of the plan has been a joint effort 
between the pepartmenjt of Education (DOE) and Manage- 
ment Analysis Center, Inc., with, considerable assistance 
being received from the Northwest Regional Resource 
Center, and nationally prominent education consultants. 
Through the development process a grei^t deal of effort 
has been made to/include on an on-going basis all organ- 
izations that are involved with providing educational 
services to handicapped children in Hawaii. The time 
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and enthusiasm^ contributed by these agencies and indi- 
viduals has-been substantial. Their continued concern 
with developing a quality plan ^or special education 
has greatly 'enriched this docurjfent. Their participation 
in the development. process and contribution to the 
Content of the plan make the State Plan for Special 
Education and Services a representative document which 
is responsive to statewide needs and priorities* 
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^ SUMMARY OF RECOMMENDATIONS 
Special Education — Philosophy 

All children, including the handicapped, have a right 
to equal educational opportunity (provided for under 
existing statutes) . Special education is to sAve 
handicapped children. 



Students who are to be provided educational programs 
and services under special education have the following 
handicapping conditions: mental retardation; hearing 
handicaps; speech impairments; visual handicaps; crippled 
an other health impaired; serious emotional disturbance; 
spt :ifia J-^arning disabilities; or multiple handicaps. 

Goals of special education are: 

Eirly ideyitification of children with suspected 
handicapping conditions 

Early provision of special education programs 
and services 

Individualized program plans for each handicapped 
student ^ 

Maximum interaction of handicapped student with 
regular school population 

s 

Special education assistance to regular teachers 
who serve ha^icapped students 

Career and vocational education for handicapped 
students 

On^-'ghing parent participation and involvement 

Coordination of services provided by all agencies 
^ and organizations serving handicapped students 



Roles and Responsibilities 

The Department of Education (DOE) has responsibility 
for ensuring that appropriate special education programs 
and services are provided to handicapped children under 
age twenty (HRS, Section 301). DOE shall cooperate and 
coCrdina«te with other public agencies providing services 
other t*ian education to handicapped children. 
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Within available resources: 

Department, of Health '(DQH) has responsibility 
for providing medical, health, and therapeutic 
services;^ 

Department of Social Services dnd Housing (DSSH) 
hab responsibility for providing social and voca-* 
tional rehabilitation services; 



University cf Hawaii and other Training Institutions 
have responsibility for training the professional 
staff for handicapped children. 

If supportive health and social services required ^or 
handicapped children are not provided by other agencies, 
DOE has the responsibility to see that the services are 
provided, either by providing them itself or by purchase- 
of services agreements/ 

DOE shall establish a comprehensive se^ of interagency 
agreements with other pxiblic or private arencies providing 
supportive services to handicapped children. The agree- 
ments shall cover the full range 'of supportive services 
to handicapped children and . shall specify tiie respon- 
sibilities, functions, duties, activities and relation* 
shipr of each agency as well as the resources to t^e 
provided by each agency. 

A State Adviaory Committee on Special Education shall 
be eetabliehed; the Qpmmittee ehall be advieory to the 
Special Education Branch and the Aaeiatant Superin- 
tendent of the Office of Instructional Services (OIS). 

A. State Offices 

The DOE Offices at the state level shall coordinate 
their activities as they involve special eXlucation, 
Special Education Branch (SEB) has respohsibiXity 
for program planningXand development, technical 
assistance to districib^ and schools, training, state 
level coordination (intra*- and inter-departmental), 
and administration. 

The SEB should be increased by three professional 
consultants and all SEB consultants should possess 
an expertise in a particular handicapping condition, 

SEB shall develop hew ,and updated special education 
policies, regulations, procedures, prograg^ standards 
and curriculum guides to direct the implementation 
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of special education programs. This process shall 
includ^Ssifhpuf from district, school level personnel? 
the Advisory Committee on Special Education, other 
DOE state offices, district superintendents; and 
approval by the Superintendent and, if necJessa^r 
bvthe Board of Education. 

B . District Offices , . * 

Districts are responsible for implementing special 
education programs in complismce with approved state 
policies, standards and guidelines. The district 
speci)5il education staff should be increased by 
three district administrators of^ special education 
* and fifty-two diagnostic personnel to meet the 
projected needs oyer 'the next six years* 

C. Schools . f ' 

Schools have the responsibility of day to day 
operation of special education instructional 

programs. / 

/ 

Identification^ Diagnosis and/prescriptxon 

DOE (state district and school levels) shall cooperate 
with other public and private agencies and organizations 
to Ideate and idei}tify unserved handicapped children. 
Each district shall maintain information on special edu- 
cation programs, parent organizations and other services 
for the handicapped and make this information available 
to the parents of special education students. 

Districts shall implement a systematic iden1:ification, 
referral^ diagnostic and comprehensive educational evalua-^ 
tion process. Adequate numbers Of diagnostii^ personnel 
shall be employed by the districts to providjjBfeducational 
diagnostic and prescriptive services, psychoKgical 
testing and^ evaluation, social work services and speech 
and language evaluationcfor all children under age twenty 
with suspected educational handicapping conditions. 

Diagnostic personnel shall make educational program 
recommendations for children eligible for special educa- 
tion; such recommendations shall include specific educa- 
tional needs, educational arrangement, suggested instrnc** 
tional techniques and media and materials. 

The diagnostic procjess shall be completed within three 
months from time of referral to completion of educational 
program recommendations. 

Hearing and vi'S4on screening shall be conducted in public 
and private schools by DOH personnel. 



Educational Programs 

■%' 

Diagnostic personnel shall, prior to special education 
placemen^tj, meet with and deliver the educational program 
recommendations to the student's t^jacher* 

Diagnostic personnel *^haH assist the stucent's teacher 
in developing an individualized sducation plan for each 
special education student* 

Assista^nce to the spcofa] education students teachers 
shall De provided by diagnostic, or other special educa- 
tion personnel in the form of in-service training, demon- 
strations in instructional techniques, crl as sifoom manage - 
meut, and instructional m^terial^and media selection. 

Office of Library Services shall provide highly special- 
ized materials and media for the handicapped and. assi^t^ 
yance with their usage through the Library for the Handi- 
capped. Other special education materials shall normally 
be provided through the school library. 

Diagnostic personnel shall review a student* s placement 
in a special education program within two months of 
placement. The student's teacher shall conduct an annual 
review. A periodic complete evaluation of eacb student 
shall be undertaken at least every two years. . 

DOE shall prc^ride pre-kindergarteri programs for handi- 
capped children below school entry age who are in need 
of such educational programs. , 

The Foundation Program shall provide the basis for cur- 
riculum development, for special education students. The 
regular curriculum shall be modified and supplemented 
as needed to meet the specific needs of special education 
students . * 

DOE shall establish, disseminate and periodically update 
program standards, curriculum guides and recommended lists 
of instructional materials and equipment for special 
education programs. ^ 

Career and Vocational Education 

Students in special education programs shall receive 
education in career development and vocational prepara- 
tion appropriate to their needs. Special education 
students shall participate in the regular career and 
vocational education, wherever possible. Other special 
education students shall be provided modified or sup- 
plemented programs to meet their iieeds. 



The total career and vocational education program shall 
include career awareness, career exploration and voca- 
tional preparation. Prior to entry into a vocational 
prepafd.tion program, each special education student 
shall* have ^ vocational -assebsment rt&de of work interesT:s 
and capabilities and an individual vocational education 
program' plan prepared. 

Job counseling, placement and follow-up services shall ^ 
be provided by school personnel or through ^arrangements 
-^y th other public or .private agencies. 

Program Delivery Ser^^ifces 

Program and services open to each special education 
student are: 

Identification, Di'agnosis and Pvesoription 
Full-Time Self -Contained Claee 
> Integrated Self --Contained Class 
Resouroe Services 
Itinerant Services 
Designated Services 
State Special Education Schools 
Non-^publia School Services 
Management and Support Services 

Except for state special education schools, all above 
program delivery services shall be available m eachv district 

Personnel Planning and Development ^ 

Joint planning shall be undertaken by DOE and training 
institutions in Hawaii and other states preparing special 
education personnel to project the anticipated number o'f 
special education personnel needed and those to be trained 
over the next, six years. Pre-service training programs 
for all regular education teachers shall include an 
inti^ductory special education course and/or courses in 
integrating mildly handicapped students. 

DOE aad training institutions shall coordinate the DOE 
certification requirements for special education personnel 
with the training programs offered by the institutions. 

DOE shall maintain an on-going in-^service training program 
for Special education personnel through regularly 
scheduled coursework and, training programs scheduled in 
response to specific needs. 

Special education personnel from other public or private ► 
agencies providing * contractual services to the DOE for 



V 



\ 



special education students shall be eligible to participate 
in DOE in-service training programs. This arrangement should 
be reciprocal for DOE personnel to participate in in-service 
training programs conducted by other agencies . 
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VIII. Research in Special Education and Services ^ 

Research conducted by or for DOE shall follow one of five 
approaches; institutional or organizational; evaluation; 
input-output^; process; or' experimental. ^ 

Research studies ^in special education for DOE shall be 
coordinated by SEB. A series of studies should be con- 
ducted which explore the results, impact cmd ef f ective)!^s 
of special education prograuas and services. 

All research studies in Sfi^ecial education^ shall be^ 
approved by the Superintendent and the Board of Education 
prior to' their initiation. 

Funds JEor research in special education may be avail- 
^ able from the U.S. Office of Education. Other funds may 
be provided by the State or private foundations. 

IX^ ' ManageDierit Systems 

The management systems required for special education 
are: plani^i/ig, budgeting; mpni touring; evaluation; and 
informat}.on systems. * 

The State Plan for Special Education and Services defines 
the policies and procedures to be utilized in implementing 
. special education programs /anri services in Hawaii. It 
/ shall be updated annually, V 
L ^ * . ^ ^ 

♦ Annual program planning fo^ special education shall be 
developed along program delivery services. 

( 

The planning and budgeting process shall begin by. assess- 
ing the needs of special educatioa in Hawaii; then shall 
determine the resources requirec^ to fulfill those needs; 
and finally determine the cost of supplying the resources. 

, Schools shall provide planning inj^ut on personnel require- 
ments to the district office and shall develop the "other 
current expenses" and "^^quipment" expense needs;! 

/. ^ 
\ Districts shall preparV planv for total district personnel 

requirements and compi^^e all school level plans for other 
^ current expe^es and equipment. ^ 

State offices with c^i^tection from SEB ^hall conduct a 
programmatic review of district plans and budget submis- 
sions to insure conformance to DOE policies, standards 
' and guidelines, 

» k 

■ ... , V 
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Annual staffing requests for special education positions 
shall be submitted by the districts to SEB where they 
are reviewed, assigned allQcation priority numbers and 
summarized on a statewide basis. ' SEB makes staffing^ 
allocation redommendations to the Assistant Superinten- 
dertt of OIS, who in turn submits recommendations to the 
Superintendent. 

SEB shall monitor district and school operated special 
education programs ahd ensure conforma^nce to program 
standards, policies and directives. On a periodic basis, 
conpsultants from SEB shall visit programs in districts 
-^^-^d provide a copy of their findings to \he District 
Superintendent. Districts shall supervise jschools ' 
operation of special education program^? to ensure that 
implementation is in accord with approver* policies, 
procedures and program standards. 

School principals shall administer and monitor the day- 
to-day operations of special education classes and- 
programs. 

Periodic evaluations of the effectiveness of special 
education programs shall be held; a minimum of one 
special education program per year will be evaluated. 



Student information will be maintained in individual 
students^ files at the school and district level; the 
confidentiality of this information shall be protected. 

Implementation 

By 1980-81 DOE shall provide appropriate progrcuns and 

services to all handicapped children under age twenty. 

To accomplish this will require: (Ages 3-20, 100% service) 



1980-81 Goals 



Increase over 1974-75 



16,435 public and 

private special 
education 
students to be 

S served 



6 ,150 public and 

private students 



'84 special educa- 
tion teachers 



270 teachers 



410 paraprofessionals 



376 paraprofessionals 
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1I98O-BI Goals 

^60 diagnostic 
personnel 

19 administrative 
^ personnel ' 

$27,470,000 annual 

operating^ cost 

• $91,0t)0 additional 
imp lemdat a t i on 
costs — 



Increase over 1974-75 

52 diagnosticians 

5 administrators 
« 

$12,990,000 



$91,000 - 
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Chapter I 
SPECIAL EDUCATION 



Equality of. 

educational 

opportunity 



I 



Definition of 
Special education , 



Philosophic and Legal Basis 

The maintenahce and progress of a free society 
demands a system of education which wi^l equip 
each individual for a lifetime of seeking. and 
applying knowledge to deal effectively with the , 
world, and which wilT assist -^each individual in 
p6rsdnal development and gr^th^ 

To meet this goal*,\ all children and -youth in 
Hawaii are entitled equally to free^ quality, 
public education. Mo child may be^^eprived of 
such educational oppcttr-tunity because of conditions 
created through traumcfc^ illness, , accidents of inher- 
intance or birth. i*,ll\children learn, and^no it^atter 
how handicapped, must b^ given the opportunity 
to learn, grow and achieve maximum development. 
For those children whfose needs require additional 
efforts and resources from the educational system, 
the .State of Hawaii ^las committed itself to under- 
tfake the provision o^ special education and 
^services. 

In 1949, Hawaii formalized this commitment through 
Act 29, which called for equal educational oppor- 
tunities for exceptional children. The Act 
required that special services, programs, and 
, facilities be available for every exceptional 
child to age twenty. With this Act, the Excep- 
tional Children law subsequently enacted, and 
the regulations formulated to implement the law, 
the State has affirmed the responsibility to meet 
the requirements of educating children with handi- 
capping conditions. It has asserted the right to 
educatiqa^or all children, including the handi- 
capped, so that they can cope with' their own 
. physical, mental and emotional status and become 
self-sufficient to their fullest extent.- *Special 
education has been established to provide the" 
educational resources necessary to realize these 
.goals /or the population of handicapped children 
an Hawaii. 

Special education consists of a set of programs 
and services designed to meet the particular 
educational needs of students with handicapping 
conditions. Such programs and services may take 
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a Variety of forms, including direct instruc- 
tional services to handicapped children, 
assistance to their teachers, provision of 
special equipment and instructional material^, 
or consultation with parents. The intent of 
special education is to supplement regular edu- 
cation programs by modifications of or additions 
to regular education procedures, and to provide 
a range. of experiences to meet the special , 
learning needs of individuals with handicapping 
conditions. Besides meeting the goals of 
regular education, special education provides 
an additibnal service geared to the population 
which it serves: the provision of individually 
designed school programs provided by specially 
trained staff which are designed to reduce, 
eliminate, or compensate for the handicapping 
effects experienced by they individual, ^ 

Special education is characterized by: 

a higher degree of iz^di vidua lization than 
required for children in a regular program , 
through special programs and s ervices; 

a staff trained in special education to apply 
the best available educationa I technology , 
methodology and materials ^ supported by spec- ^ 
ialists at both the district and state levels;' 

I ^ 

a system for utilizing resources from both 
the public and private sector in order to 
intervene and enhance the educational oppor^ 
tunities available for all children with 
handicapping conditions ; 

a variety of program which will enable handi-^ 
' capped chiT dren to he with and to share common 
educational and social experiences with other 
children in schools and society as much as 
possible * 

In spite of individual differences and the limits 
imposed by handicaps, Hawaii reaffirms the funda- 
mental principl^es set forth by the American 
Declaration of Independence: all citizens are , 
entitled to life, liberty^' and the pursuit of 
happiness*; an4 therefore, all children are entitled 
to a program Which- will assist them toward achiev- 
ing an education, cultural enrichment, personal 
fulfillment,^* and vocational success. 
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Legal description: 
special education 
population 



1 



Branch 

responsibilities 



Description of Special Education Population 

The Exceptional Children law, Sec. 301-21, Hawaii 
Revised Statutes, Part II, defines the children 
to be served by special education as: 

Children under twenty years of age 
who deviate from the eo^chlled normal 
person in physical^ mental^ socials 
■ or emotional characteristics or 
abilities to such an extent that 
specialized training^ techniques ^ 
and equipment are required to enable 
them ^0 attain the maximum of their 
abilities or capacities ; 

(2) £}fLldren under twenty years of age 
who by reason of their physical 
defects cannot attend the regular^ 
public school classes with normal 
children; and 

CZ) Children under twenty years of age 
who are certified by a licensed 
physician eligible to membership 
in the state medical society to be 
emotionally maladjusted or intel- 
lectually incapable of profiting 
from ordinary instructional methods* " 

The term "Exceptional Children" generally includes 
gitted and handicapped children; however, within 
the Department of Education, the Special Education 
Branch in the Office of Instructional Services is 
li^mited to the responsibility for the population 
of handicapped students. Students who have other 
special needs but who do not qualify for special 
education are served by the Special Programs 
Branch. 



Categories of 

handicapping 

conditions 



Mental 
retardation 



The following descriptions of handicapping condi- 
tions are given to define those individuals who 
are provided with educational programs and services 
under special education. 

Mental retardation 

Individuals who are mentally retarded are those 
whose academic^ motor^ self'-help^ social or 
vpcavional skills are significantly below the 
skill levels of their cultural or ethnic group 
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Mild mental 
re tardation 



Moderate mental 
retardation 



Severe mental 
retardation 



Profound mental 
retardation 



Hearing 
handicaps 



Hard of hearing 



age peers, due to delays in cognitive develop^' 
ment. Such developmental delay is generally 
based on clinical or phy sicah factors, and 
is associated with impairments in skills neceS'^ 
^ sary to adapt to the environment . Assessment 

\ of mental retardation is based on measures 

of performance in both intellectual functioning 
and adaptive behavior^ . Since mentally retarded-' 
persons manifest varying degrees of adaptive 
abilities, four levels of mental retardation 
are specified to further describe this -handi- 
capping condition : ■ ^ 

Mildly mentally retarded students .generally 
encounter difficulty in the areas of school 
' activity associated with abstract concepts,- 
and may be unable to make satisfactory 
progress and adjustment in academic subjects 
i^n . the regular school pro^gram. They can 
usually, however, learn basic academic skills 
and may be able to function independently 
in the community . 

Individuals with moderate mental retardation 
can Isarn self-help, communication ^ social 
and simple occupational skills, but usually 
only limited academic or vocational skills. 

Severely mentally retarded individuals 
generally z^e quire continuing and close 
supervision, but may perform self help and 
simple work tasks. 

Profoundly mentally retarded individuals 
require contvnuing and close supervision. 
Some may be able to be helped by special 
education to learn simple self help tasks, 
although these /individuals often require 
total support for maintenance . 

Hearing Handicaps 

Hearing handicapped individuals have a hearing 
loss of such a nature and severity as to require 
special education services . Two degrees of 
impairment are specified: 

Hard of hearing refers to those individuals 
whose sense of hearing is disabled to an 
extent (usually a 36 to 69 decibel loss 
w.^hin t'he speech frequency range) that 
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Speech and 

Language 

Dieordere 



Visual 
handicaps 



Partially 
sighted 



Blind 



makes difficult, but does not preclude, 
the understanding of speech through the 
ear alone, with or without the use of a 
hearing aid; and who are competent in the 
, use of speech and speech/ reading . 

Deaf individua^la are those in whom the 
sense of hearing is nonfunctional for the 
ordinary purposes of life (inability to 
hear connected language with or without 
the use of amplification) , and who lack 
competency in the uae of speech and speech-- 
reading. Such individuals ' hearing is 
generally disabled to the extent of a 70 
decibel, or greater, loss within the speech 
frequency rang a, 

* 

Speech Impairments and Language Disorders 

Individuals who are speech impaired ^experience 
pronounced organij} or functional speech dis^ 
orders which cause interference in oral com^^ 
munication. The speech and language abilities 
of tuch individuals are impaired to such an 
extent that they require a continuum of con- 
centrated and comprehensive instructional and 
clinical services of specialists trained in 
speech pathology . Such language [disorders may 
include articulation difficulties, stuttering, 
speech problems associated with hearing loss, 
cleft palate, or other physical or emotional 
dysfunction. 

visual Handicaps 

Visually handicapped individuals have such 
severe visual loss as to require special edu- 
cation services. Two degrees of impairment 
are specified: 

Partially sighted individuals are those 
whose visual acuity is between 20/70 and 
20/200 in the better eye after all medical 
and optical help has been provided. This 
category also includes those who are 
legally blind but who can read large or 
regular ^rint. 

Blind individuals are those who are legally 
blind; that is, whose visual acuity is 
20/200 or less in the better eye with 
proper correction, or who have a limitation 
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Crippled and 
other health 
impaired 



Serious emotional 
disturbance 



Si^eoifio learning 
dvsabi lities 



in the field of vision such that the widest 
diameter of the visual field subtends an 
angular distance no greater than twenty 
degrees* Such individuals generally must 
rely on braille or other tactile devices 
for reading matter^ and are considered 
to be academically blind^ or blind for the 
purposes of learning . 

Crippled and Other Health Impaired 

Individuals in this^ category are those who^ 
developmentally or through accident or disease^ 
are limited qr disabled in the normal and full 
use of bones^ muscles or joints. Such i'ndi^ 
viduais may be affected with cerebral palsy 
conditions ^ or by poliomyelitis ^ arthritis^ 
muscular dystrophy or other diseases which have 
crippling effects requiring special education 
services • In addition to orthopedic handicaps ^ 
this category includes individuals who have 
health handicaps ^ such as epilepsy^ chronic 
illness^ asthma or rheumatic fever^ which 
are of such a nature and se^rity as to require 
special education • 

Seri^ous Emotional Disturbance 

Individuals with serious emotio^nal disturbance 
are those with serious behavior disorders and 
learning problems associated with emotional 
maladjustments ^ as determined by a psychiatrist. 
Seriously emotionally disturbed individuals 
.behavior may deviate so markedly from the 
norm of the group as to constitute a danger 
to themselves or to others. Students with 
behavioral problems due to temporary crisis 
situation^ such as deaths illness or other 
economic or social problems are generally not 
included in this category . 

Specific Learning Disabilities 

Learning disabled individuals are those who 
exhibit a disorder in one or more of the basic 
psychological processes involved in understand-- 
ing or in using spoken or written languages . 
Such disability may be' manifested in disorders 
of listening^ thinking^ talking^ reading^ 
writing^ spellin,g^ or arithmetic. Specific *- 
learning disabilities may be associated with 
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Qonditiona which are also tef erred to ae 
perceptual handicape, brain injury^ minimal 
brain dysfunction, dyslexia or developmental 
phasia. This category , however, does not 
include learning problems whii^h are due pri- 
marily to visual, hearing or motor handicaps , • 
to m/tntal retardation, emotional disturbances 
or environmental disadvantage ♦ 

Multiple Handicaps 

Multiple Individuals who have two or more handicapping 

handicaps conditions rnay be multiply handicapped, with 

special educational efforts needed to address, 
remediate or compensate for each of the handicaps 
hindering learning. Such individuals may require 
more inte'tsive services or alternate programs 
and arrangements due to more complicated 
problems. Included in this group are ^-individ^ 
uals who are both deaf and blind,, and/or those 
with a combination of the following handicaps: 
orthopedically handicapped; moderately , severely, 
l^rofoundly niantally retarded; and seriously 
emotionallj^ disturbed. 

Special education While the population of individuals defined as 
program planning: handicapped are identified within the categories 
attentiqn to given above, these categories do not constitute 

individual need the sole basis for deciding how and where the 

child will be educated. Special education students 
in Hawaii shall be served according to their own, 
unique educatiohal needs, and as close to a regular 
educational program as best suits those needs. 
There are great differences within each of the 
categories, differences in individual performanca 
and adaptation. The individuals in each category 
do not necessarily form a homogeneous group. Some 
children will require highly specialized help not 
available in any setting but a special education 
cl^ss: others within the same category may be abl6 
to function well in regular education. The degree 
of impairment will generally determine the nature 
of the educational program and the setting for 
the program, and this will vary frc«n child to 
child as well as for each child as he or she 
progresses in education. 

In planning educational prografis and services, the 
basic consideration is in terms of individual 
skill learning needs, tather than a general type 
of disability, and program planning follows upon 
precise diagnosis of each child's educational 
needs • 
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Early 

identification 



Early 

intervention 



Indi vidua lized 
programs 

formalization 



Career and 
vocational 
education 

Parent 
invo Ivement 



Th^ ultimate goal of special education is to provide 
an educational program which will enable all handi- 
capped children to become self-sufficient to the 
extent their ^handicaps permit, to enable them to 
realize their fullest potentialities, attain self 
worth and personal dignity and to become pcirticipating 
members in their families and society. 

In order to achieve this goal, special education\is 
dedicated to the development* and provisions of pirograms 
and services which will: / 

Identify , as early as possible ^ children with 
suspected handicapping conditions , and evaluate 
the educational needs of such chi Idren; 

Provide, as early as possible^ for special edu-- 
cation services and programs to help overcome ^ 
compen$ate for or^ cope with the interference to 
learning resulting from the handicapping condition; 

Develop individualized program plans to guide and 
evaluate '^individual child progress ; 

Provide for maximum interaction of the handicapped 
student with the regular school population^ appro^ 
priate to the needs of both populations ; 

Provide special e<iucation services to supplement 
thk regular education program for those special 
education students who are integrated into regular 
education; 

Provide consultation services to' assist regu lav 
education teachers in modifying programs and 
techniques for hardicapped students who receive 
instruction in regular education; 

< 

Provide means by which a smooth transition of 
students from special tc regular education can 
be made so that thejf can function successfully 
in regular education; 

Provide for appropriate career and , vocational 
preparation educatidn for special education 
students ; 

Provide for on^going parent pavkicipation and 
involvement \}ith the student 's educational program 
and assist in the provision 'of parent education 
and counseling; 
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Regular education 
and the 'special 
education 
student 



Cooperate with other agencies involved in aervioea 
to the handicapped in order to provide healthy social^ 
vocational^ and other aervvces ^or thoae atudente 
Whoae development may be bea^t met by other agency 
programa * 

The basic purposes of special education are those 
common to regular education and share the goals and 
objectives as stated in the Foundation Program, These 
objectives include assisting ctudents in the develop- ^ 
ment of: basic skills for learning and effective 
communication; positive self concept; decision making 
and problem solving skills; independence in learning; 
physical and emotional^ health; career related knowl- 
edge and skills; self and social responsibility; and 
creative potential and aestfhetic sensitivity. 

Relationship with Regular Education and Specj.al 
Programs ^ ■ , 

The philosophy of education in Hawaii emphasizes • 
individualized instruction for every student in ^he 
public) school system; This is based on 1:he assumption 
Jthat each child is ah individ^l with differing abil- y 
(ities and needs; therefore, fficliwdual differences 
exist which must be dealt with on an individual basis. 
The same priaciples apply to .children with handicap- 
ping condi1;ipns. Ideally , all children, regardless 
of their handicapping conditions, should be educated 
^in an eVivironmenfc as near Vo .the regular education 
program as possible, so that they learn to function 
in , the larger society, and, at the same time, so that 
all students may be better able to understand and . 
accept human differences. ^ 



f 



However, the needs of han4icapped children may be , 
significantly different from the larger population 
arid may require specialized attentipn^pr methodologies 
not possible to provide within the instructional 
program of regular education. The. degA6 to" which 
a student is able to function in regular education — ^ 
full time, for limited periods, or not at*all — will 
depend upon individual educational^ need.' Some , 
special education students can be served ^^st in the 
regular classroom setting with supporting services 
to meet their needs. For example, speech impaired 
students, whose intellectual clbilities may equal or 
excel students in regular education can function 
^ very Veil in regular prog|pams, with the provision 
o speech therapy services. Certain physically handi-^ 
capped students with additional equipment or services 
such *as hearing aids, larger prints, mobility training 




4 



Special programs 
and 

compensatory 
education 



or ramps can functicoi full time in regular educa- 
tion programs. For these studenjis, special education 
<ran provide service*? of specialists, itinerant special 
education teachers, and special facilities, equipment, 
instructional materials, and ostler media. 

Career and vocational programs, physical education 
and recreation programs, music educa*:ion, practical 
arts, mathematics, dramatics, language arts, social 
studiesv science, foreign language, ^^nd other prpgrams 
may offer opportunities for special education Students 
to participate with regular education students. This 
arrangement provides for mutual understanding and 
establishes relationships which' are valuable for 
vail students* SBCapt for a limited number of excep- 
Itional students, regular education should provide 
opportunities whenever possible to invplve handicapped 
students. 

Special programs and compensatory education programs 
are provided far students whose needs differ from 
both regular and special educatioA^ students. These 
include students with learning problems due to environ- 
mental or situational factors. Such students may be 
those facing crises, or may manifest poor motivation 
or behavior problems. They are provided experiences 
to compensate for their deficiencies tnrough compen- 
satory education and other programs under the general 
responsibility of the. Special Programs Branch. 

Scudents with learning problems may function and 
exhibit behavior patjterns similar to those students 
in special education, but the risk of including them • 
in the special education's differentiated program 
is that ^uch placement may create an inaccurate self 
image, caused by identifying with a handicapping 
condition. It is possible that these students may 
benefit from a particular type of instruction by 
regular teachers who have been trained in special 
education techniques, utilizing remedial instructional 
laaterials and equipment. 

Special education staff may provide consultative 
services to personnel who are providing instz'uctlon 
to those students in special programs. relation- 
ship^ between special education and sp^ierial programs 
should be such that students found eligible can be 
transferred to the appropriate progrcun tbat ' est meets 
theii: needs. 



Intra- 

departmental 
cooperation 



The three Branches — Special Education, Regular Educa- 
tion, and Special Programs — by working together, 
ensure that a total program to meet the^ need of 
every student in the public school system is provided. 
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Many advances have been tiade in reaular special programs 
and special education over the past decades and even 
greater advances are an.ticipated within the coming 
years. If education is to advance as rapidly as 
possible in meeting the needs of all children, 
careful planning must be done ,to make certain that 
all cniLdren are included in a systaaatic and res- 
ponsive educational process. In describing the 
framework for this process in the chapters which 
follow, a firm basis is established so that children 
with special education needs are found, t^at programs 
are developed to meet their needs and ..that on-going 
parent and community involvement are assured. 
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. Chapter II 

ROLES AND RESPONSIBILITIES IN SPECIAL EDUCATION 

* 

Many organizations are involved inrr ptovTalng services 
*j . , to children requiring special education or related 
. services; these include, a wide variety of units in 

the Department of Education (DOE) , Department of' 
Health (DOH), Department of Social Services and 

^ Housing (DSSH) , the Uhiveristy of Hawaii (UH) and^ 

other public and private agencies. There are, as 

^ a result, many rules., regulations, definitionsi 

policies, directives," and lines of organizational 
authority which sometimes over lap, ^permit gaps in 
services, or conflict. To provide direction and - 
coordination to the delivery of special education 
services, in Hawaii, 'the roles and responsibilities 
of all agencies involved in. specia'l education are 
delineated in this chapter. 

While the Department of Education is thfi focus of 
the Stcte Plan for Special Education and Sevvices 
many other agencies dre^ ir^ eluded as they relate- 
special education in Hawaii, This chapter specifies: 
th§ inter-agency relationships among DOE. and other 
publl^and private agencies providing services, to 
the hahdicapped; the relationship's of ,the various 
state offices within DOE; the responsibilities and 
functions 'for special education within the Special 
Education Branch (SEB) of the DOE; districts and schools; 
and the proce^ss 5f developing, approvirvg, implementing, 
reviewing and improving special education policies 
^nd programs. 

Responsibilities of Public and Private Agencies 

Department of DOB, is charged by Statute (HRS", Section 301-22) with 

Education the responsibility to provide appropriate education 

and edu«:ationally r^^^^ed services for exceptional ^ 

children. ^ 

^ *^The Department df Education shall e&^ablish and 

administer instruction^ - special fcLci\itie6 , and 
^ special services for the edupation^ tKerapy , and 

training of exceptional children^ and provide in 
connection therewith corrective therapy ^ together 
with academic i occupational ^ and related training » " 



DOE is the primary agency for special -education and 
has th^ responsibility .for ensuring that ajLl needed 
lervices as specified by statute are made available 
tp handicapped children under age twenty.^ 



/ 



-23- 



ERIC 



7 



Inter-agency 
cooperation 



Other state 
agency 

responsibilities 




DOE: final 
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However r there are many other agencies and organ- 
izations invqlved in providing health, social^ 
vocational, and-pther services to handicapped 
children. The Hawaii State Legislature has recog- 
nized the multiplicity of agencies involved' in 
special education attcT provided the legal basis for 
doe's cooperation w\th other agencies, HRS, Section 
301-^^2 also states: 

"The department shall cooperate with other 
* agenci'38 of the State -charged with the adminia'- 
tration of lawa proi>i.ding any type of aervice 
or aid to the exceptional childj and with the 
United siatea government through any appropriate 
agency or inati^mentality in developing ^ extending 
and improving auch inatruction, special facilitiee^ \ 
and special services. 

Each of the otl:er agencies has responsibilities for 
providing some services to handicapped children. 
Detailed descriptions of this activities are available 
in the Legislative Reference ^ureau report, Special 
Education in Hawaii, Fart I and in the joint depart- 
mental report, Providing Comprehensive Services to 
the Mentally Retarded. Within the available resources, 
the following departmental responsibilities should 
apply: 

. DOH has responsibility \f or providing medical and 
health services to handicapped children. * 

DSSti has responsibilf'ty for providing 90cial and 
vocational rehabilitation services to handicapped 
children. 

Other State agencies have responsibility for ^ 
providing the necessary services from their 
function areas to handicapped children. 

University of Hawaii has responsibility for. 
training the professional staff for handicapped 
children* 

DOE has the final responsibility for ensuring that 
all handicapped children under age twenty receive 
needed special education and medical, health, social, 
vocational and other services* To the extent possible, 
the medical', health, social, vocational and ether 
services should be provided by the agency with the " 
appropriate functional responsibility. 1/ 
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Use of terms 



For the purpose of establishing agency relsponsibijity 
for providing services* to handicapped children uncjer 
age twenty, terms related to education will be used 
in the following manner; 

Education refers to personnel and other resources 
related directly to acad-emic, vocational or othe^ 
instruction; it also includes special instructiona 
materials J media and equipment , 



Inter- agency 
agreements 



DOE/DOH' 
joint 

agreements 



Oiner educational, medical, 
and support services refer 
and other resources needed 
educational process * These 
identification, diagnosis a 
and language services ; soci 
counseling ; vocational serv 
psychological and psychiatr 
services ( administration, s 
program planning and evalua 
portation; purchas^ and mai 
equipment, faci littes , medi 



heaiCth, management 
to support personnel 
to assist the 

i^nclude: educational 
nd prescription; speech 
al work services ; therapy; 
ices; medical evaluation; 
ic services ; management 
upervision- clerical, 
tion, research) ; trans-- 
ntenance of special 
cations or appliances . 



atkc 



To improve the coordination' and cooperation, it 
is necessary to establish a comprehensive set of 
inter-agency agreements between DOE and other 
agencies providing educationally related services 
to handicapped children under age twenty. The 
agreements shall specify the specific respon- 
sibilities,' functions, duties, activities and 
relationships of each agency, as well as the resources 
to be provided by each agency. The appropriate agency 
to administer a particular program or service to handi- 
capped children will be specified in the inter-agency 
agreement. Determination should be made on a program- 
by-pro^ram basis and should be based upon the fol- 
lowing considerations: prograuti orientation; nature 
of services needed by handicapped children in the 
program; existence of an ongoing program; availabil- 
ity of trained personnel; personnel workrules appli- 
cable to aofencies; availability of state and federal 
funds; and restrictions on federal funds. 

Agreements between DOE and DOH are needed in the fol- 
lowing areas:, diagnostic services for handicapped 
children; niipdical services; physical and occupational 
therapy r speech and hearing services; psychological 
examination and services; school health services, 
including hearing and vision screening for students in 
public anc} private schools; mental health services; 
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dental hygiene services; developmental training 
services for handicapped children; educational services 
for mentally retarded childr.en under age twenty at 
Waimano Training School and Hospital and at Day Activity 
Centers; education services to seriously emotional^ 
disturbed children at the Hawaii State Hospital and 
Children's Day 'freatment Center; sharing information 
on services provided to handicapped children; provision 
of personnel programs administered by the other agency. 

Agreements between DOE and DSSH are needed in the fol- 
lowing areas: vocational evaluation and training; 
work-study progrcuns; vocational counseling; placement 
and follow-up services; vocational rehabilitation serv- 
ices; sheltered and other workshops; social services. 

Agreements between DOE and the Department of Accounting 
and General Services are needed in the following areas: 
transportation for special education^students; design 
and construction of special education facilities and 
provision of special education equipment; repair and 
•maintenance of special education facilities and equipment 

Agreements between .DOE and colleges and universities in 
Hawaii and other states are needed in the following 
areas: in-€ervice .and pre-service training for teachers,- 
support personnel, administrators, para-professionals; 
consultation services from faculty members; professional 
certification requirements; allocation of federal funds 
for the handicapped from the Vocational Education Act; 
linkage between programs for special. education students 
in DOE and in Community Colleges, ^H, and other higher 
education progrcuns. 

In cases where no DOE special educatidn programs or 
services are available, DOE may contract with a private 
agency to provide the appropriate special education 
program or services. The private programs or services 
shall meet the relevant DOE program standards and be 
provided by licensed special education schools or 
service providers. The contract funding amount shall 
be sufficient to provide an equivalent program to that 
which would be offered in^ the public schools. When 
appropriate special education programs are established 
in the public schools, students in private programs 
shall be transferred to DOE programs. 

There .shall be a State Adviaoiry Committee on Special 
Education established to provide input from the com- 
munity and participate in review of DOE policy decisions 
concerning special education. The cbmmittee shall be 
advisory to the Assistant Superintendent of CIS and to 
Special Education Branch, It shall be composed of 
members broadly representative of ^community viewpoints 
related to the educational needs of special education 
students. It shall include parents, special education 
students/ members of private and professional organiza- 
tions and representatives of community agencies as its 
members. 
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Responsii^ilities of DOE State Qttices 

There are five offices at the state level of DOE; 
Instructional Services (OIS) r Planning and Budget 

(OPB); Personnel Services (OOPS): Business Services 

(OBS) ? Library Services (OLS) . 

The office with the greatest responsibility for 
special education is the Office of Instructional 
Services where the^ Special Education Branch is 
located. However, all offices have, a substantial 
involvement with special education. Each has a 
specific area of expertise for which it is respon- 
sible, i.e., instructional programs? personnel; 
business; planning, budgeting and information ^ 
systems; and library services. The personnel in 
each of the state .offices provide technical assistance 
in their area of expertise to other state offices 
and to district and school personnel. 

In order to ensure that special education students 
are provided the full range of services available 
within DOE, the activities of all offices at the 
state level involving special education shall be 
coordinated. Plans, activities, or proposal^ devel- 
oped by one office which involve the jurisdictions 
of other offices should include the other offices 
in the development from the initial stages. Generally, 
the office under whos^ area of primary responsibility 
the problem falls will take the lead role; other 
offices that are involved will provide direct input 
from their areas of expertise. The Sujierintendent 
will make these assignments and resolve any disagree- 
ments, several examples to indicate the type of 
coordinati'^n required between SEB and other DOE State 
offices are listed in Figure 1. A sign-off procedure 
should be instituted whereby an office in the lead 
role would obtain, the review and comments of other 
involved offices prior to any final decision being 
made or department policy established. 

In some instances it may be useful to create a task 
force comprised of personnel from several offices 
to work on an inter-office problem. The tasjc force 
should have at least one member from each office 
which is involved, with the lead role taken by the 
office with primary responsibility; assignments would 
be made by each involved Assistant Superintendent 
with approval of the Superintendent. The task force 
should have a specific assignment, i.e., analysis 
of a particular problem and recommendations for its 
resolution, and a timetable for the completion of 



Figure 1 

EXAMPLES OF STATE OFFICE CQORDINAJION 
INVOLVING SPECIAL EDUCATION » 



Planning Services Branch 

to provide technical assistance for the planning and analytical activities 
t6 the Special Education Bianch. 

Special Education Branch to provide guidelines and requirements (often 
thi^ugh established program standards) to incorporate into district 
planning and budgeting guidelines prepared by OPB. 

Budget Services Branch i 

to consolidate district and state offices budgets, including special education. 
Special Education Branch to review special education personnel allocation 
requests and special education budgets fronri districts and recommend action 
to Superintendent via Assistant Superintendent of OIS. 

Information Services Branch (Superintendent's Office) 

to design data colle<:tion instruments, gather data from districts and state 
offices; maintain data bank for DOE. 

Special Education Branch to identify the data needs at the state and district 
level required to monitor, evaluate and improve special education programs. 

Facilities and Auxiliary Services Branch (OBS) 

Special Education Branch to provide special education requirements and data 
and to work with the Facilities Branch to establish and revise facilities 
standards for special education. 

Facilities planning and the planning and budgeting for capital projects shall 
be coordinated and performed'by the Facilities and Auxiliary Services Branch 
Projections of future numbers of special education students to be served 
and resource requirement^ 

Accounting Branch (OBS) 

to provide costs of special education by program. 

Information requirements to be developed by Special Education Branch. 

Office of Personnel Services (OOPS) 

to establish teacher and other professional certification standards for special 
education personnel with consultive services from the Special Education 
Branch and institutions of higher learning. 

to develop and coordinate in-service training programs for special education 
^ personnel jointly with the Special Education Branch and the institutions of 
higher education. 

to recruit and employ special education personnel. 

Library for the^ Handicapped (OLS) 

to provide materials loan services through the school libraries and a central 
depository of specialized materials and media. 

Plan for the delivery of special education media, materials, and educational 
technology services. 



*These examples are illustrative and do not provide a comprehensive list. 
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its work. The task force would report on its progress 
and results to the Superintendent? all involved 
Assistant Superintendents would be kept up-to-date 
on^its findings and recommendations. 

Responsibilities of State ^ District and Schojol 

0 

The overall organizational structure of the DOE is 
composed of five state offices and seven district 
offices. T\ie organizational relationship between 
the state" offices and the district offices reflects 
the general organizational philosophy of the depart- 
ment, in which the policy decisions are centralized 
and the implementation is decentralized • The districts 
.and schools have direct line operating responsibility 
for educational programs, while the-state offices 
serve as staff to the Superintendent and have functional, 
i.e., indirect, responsibility for insuring proper 
implementation in their technical and professional 
areas. 

Special education is represented at the state level 
by the Special Education Branch in the Office of 
Instructional Services, at the district level by the 
District Administrators of Special Education and 
Services, district special education' teachers , and 
diagnostic personnel, and at the school level by 
principals special education and regular education 
teachers, and educational assistants. 

Special Education Branch Responsibilities 

The Special Education Branch is the location of 
professional expertise in special education for DOE; 
its personnel should have the training and proficiency 
to take a leadership role in the promotion, improve- 
ment and expansion of special* education in Hawaii. 
The responsibilities of SEB are: 

Flan and develop broad educational programs to 
meet the needs of special education students. 

Develop policies, regulations , and procedures 
for special education . 

Plan and develop identification, diagnostic, 
and educational^ prescription services. 

Develop program standards, curriculum^ guides, 
recommended resource media and materials^ lists, 
* equipment lists, and educational specifications 
for facilities for special education* 
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Services to 
distticte and 
schools 



Training of 
special 
education 
personne I 



To^provide technical assistance in the selection^ 
utilization and adaptation of highly specialized^ 
infrequently used and experimental mat^idls and 
media, 

Specify the required criteria to monitor and 
evaluate special education programs , 

Plan^ devel^opj and conduct research and special 
projects concerning new 'programs ^ methods^ 
materials^ for application to special education 
in Hawaii* 

Work with other branches in OIS and other offices 
in DOE to develop and modify programs ^ materials , 
and facilities for special education students . 

Perform overall state planning for special educa^ 
tion in the DOE 

■^^g^g Hgy; /or Special Education and Services 
(both' initial and updating activities) 

Projections of future numbers of special 
education iitudents to be s erved and resource 
requirement^ 

FPBS analytical documente 

Provide professional assistance and consultive 
services to districts and schools in the imple^ 
mentation of special education programs , upon 
request . 

Monitor the activities of districts and schools 
to ensure' conformance to program standards ^ cur^ 
riculum guides^ established 'instructional policies, 
and legal and administrative directives , 

Assist with the identification of pre^eervice and 
in-service training needs in special education^ 

Develop and administer in-service training work- 
shops for special education. 



Coordination, 
infornuxtidn 
dissemination, 
other agencies 



Plan and present statewide conferences on special 
education* 

Coordinate special education programs within the 
DOE. 

Coordinate special education programs , establish 
memoranda of agreement and contractual relation- 
ffhips with other public agencies and private 
agencies. 
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Dieeeminate information concerning special education 
national and regional services available to 
the di^ricts 

significant research results and ^promising 
educational activities and materials to 
districts 

general and program information to the public 

Function as DOE liaison and information diseemi'^ 
natoi^ with community groups involved with special 
education. 

Work closely with the Advisory Committee on Special 
Education, 

Review and recommend action on applications^of 
private special education schools for licencing 
by DOE. 

Provide^ through OR? and OBS^ guidelines to 
districts for the planning and budgeting of special 
education programs -and the allocation of special 
education resources (personnel and costs) in the 
distrtCcts . 

Review the requested district budgets for special 
education and make recommendations on them to the 
Assistant Superintendent of OIS fox transmittal 
to the Superintendent. 

Review the districts ' proposed special education 
personnel requests and allocation and 'make re com- 
mendations on them to the Assistant Superintendent 
of OIS for transmittal to the Superintendent,. - 

Prepare the budget for SEE operatvon. 

Administer Federal funds for special education. 

Serve as the advocate for special education on ^ 
the state level. 

Serve as staff expert to the Superint^^nt and 
Assistant Superintendent of OIS on special educa- 
tion matters. 

Review and recommeAd systemwide action on special 
educational proposals generated by teaohers ^ eduf 
catipnal officers^ parents and community groups. 



Analyze aggregate information concerning special 
education atudenta and programs in Hawaii. 

The two main functions of SEB consist of services to 
districts, schools and state offices. To accomplish' 
these functions, the following professional positions 
within SEB are specified. 

Director 

Special Education Consultants in the areas of: 
Mental Retardation 
Seriously Emotionally Handicapped 
Specific Learning Disabilities 
Physically Handicapped (crippled and other 

health impaired^ visually handicapped) 
Speech and Language and hearing handicapped 
School Psychology 

Coordinators for: 

P.L. 89^313 and Part B Projects (Federal) 
Resource Systems and Part G (Federal) 

ERA Part B Adminiatration-^Special Education 
Services 

When responsibilities appear to duplicate efforts 
of the consultants or that the training of the 
consultants can be utilized in more than one area 
but .not more than two ps^pgram areas, SEB shall 
review tjie position 'itv i?i5-l£ftion to priorities. 
Additional positions such as Coordinator for 
Preschool Education for the Handicapped or 
Coordinator for Institutional Programs and Child 
Development Centers may be established when the 
Department of EduratiOn is assigned state leader- 
ship for tnese programs. Federal Funds for ) 
Administration can be used for programs which meet 
national priorities set for states. 



District Responsibili t^s i n Special Education 

Thd^^basic district responsibilities in the area of 
special education are to implement the special edu- 
cation programs and to provide the related services 
in compliance with the approved state policies, 
standards and guidelines. The overall responsibility 
for special education in the district lies with the 
District Superintendent. The District Superintendent 
is responsible and accountafcrie for program operation 
in accordance with approved state policies, regula- 
tions, procedures and program standards. While the 
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Dietrict 
Superintendent 



District Superintendent is expected to maintain cur- 
rent knowledge of the special education programs, 
much of the responsibility for planning, budgeting, 
monitoring, and coordination i,^ delegated to the 
District Administrators for Special Education and 
Services and to the Staff Specialists for Business 
Services and Personnel Services. Previously, the 
District Administrator for Special Education and 
Services was termed a Curriculum Specialist. The. 
recoiwnended title, change is to reflect fRore accurately 
the responsibilities of the position. Program opera- 
tion at the district l^ve" xs performed by the district 
diagnostic personnel and district special educatiion 
teachers under the supervision of the District Adminis- 
trator of Special Education. 



The specific 'districr responsibil 
education are: 



jties for special 



Provide or arrange for special \duoation programe 
and servioee for all handicapped^ students under 
age t'J&nty in fhe district ^ 




District 

Administrator of 
Special Education 
and Serv-f^ee 



Place special education spudent-a in appropriate 
special education program^ as soon as determined 
eligible . 

Maintain information records on all special tfuU- 
cation students to age twenty. 

Provide regular data on special* education .to State 
office. 

Maintain^ information on special education\programs , 
parent organizations and other services for the 
handicapped which may te useful to parents, and 
shall make this infoma^ ion available to parents 
of special education students , 

Coordinate and admin is ter special education programs 
and- services . 

Supervise district special education personnel ; 
these include diagnostic personnel ^ itinerant 
teachers and designated services personnel. 



Administer district programe to identify students 
suspected of requiring special education services , 

Maintain a district special education diagnostic 
materials collection for utilization by district 
diagnostic personnel * 



s 
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Viatrict 

diagnostic 

peraonnel 



4 

Supervise the piovieion of aonewltive aseia dance 

to special education teachers and support personnel. 

Monitor the schools' operation of special education 
programs to insure that- the implementation follows 
approved policies ^ procedures and program standards. 

*• 

Plan and budget for special education within the 
district . 

Administer and supervise state special education ^ 
schools within the district . 

Administer contracts with other public and private 
agencies to provide special education servic-es for 
special education students of the district. 

Coordinate with SEB and other districts on matters, 
concerning special education and special schools. 

Request assistance from the SEB and the Library 
for the Handicapped to locate and obtain needed 
special education resources not available at tke 
local level. 

Coordinate with other agencies and organizations 
providing services to^^ special education students 
^ at th£. lo3al levil. 

Provide screening and diagnostic services for 
students to detrermine th > eligibility for special 
education programs and services . 

Develop educational programming recommendations 
for^ each s tudent in special education programs . 

Assist special education students teacher s in the^ 
translation of educational programming recommenda- 
tions into individualized educational plans . . / 

•i 

Conduct a review of each special education student ' e 
progress within two months cTf placement. 

Provide technical assistance to special education 
teachers and regular education teachers with 
special education students. ' 

Reevaluate special education s. udents in special 
education programs periodically and as needed. 



Provide itinerant instruction and services to 
special education students . 
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School Responsibilitieg in Special Education 

Schools are responsible for the day-to-day opera- 
tions of special education programs* Instruction 
and special education services are provided by 
teachers under the supervision of the principal* 
Special education, regular education and vocational 
education are coordinated and integrated at the 
school, ^ 



Sohoo I 
principa I 



The specific school responsibilities for special 
education are: \ 

Imp lement 8pe<}ia I education programs in accordance 
with approved policies^ regulations , procedures 
and program standards ^ 

Coordinate and administer special education programs 
and services in the school. 

Refer students pected ovi requiring special 
education serv i ces to the district d iagnostic 
per Sonne I . 

Supervise special education personnel cperating 
in the schoo Z. 



Plan and pudget for special education programs 
Dithin the school . 



Ml school 
personnel 



Special education 
teachers and 
regular education 
teachers with 
special education 
9^tudents 



\ 



Identify suspected special education students 'and 
conduct initial diagnostic screening (all teachers). 

Participate in^ the educationa I * evaluation of 
individual students , upon reques^t* 

Develop an individualized educational plan for 
each special educa tion student . 

Provide instructi^on for special education students. 

Request available support services and technical 
assist anc e as .needed to assist in programming and 
instructing each special education student* 

Monito individual student progress in compar Ison 
to the student * s individual educational plan on 
a continuous basis* Modify student program as 
necessary to obtain satisfactory progress * 
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Resource teachers 
and integrated . 
eel f --contained 
claee teachers 

Paraprofeaaionals 
in Special 
Education 



Policy 
development 



Review and 
approval 



Conduct regular meetings with the student and the 
student* 8 parents to review the student* s progress 
within the program. 

Hold an annual review of each special education 
student * s progress* At this time recommendations 
shall be made for continuing or modifying the 
educational programming recommendations initially 
established for the student. 

Provide support to special education students when 
in rsaular classes and to their teaahers* 



Paraprofessionals shall be provided to serve in 
speciafl education classes- 



} 



Policy and Program Developiiient Process 



The Special Education Branch has the responsibility 
for developing tne necessary statewide policies, 
regulationsJ^procedures, program standards and cur- 
riculum guides for implementation and evaluation of 
special education programs. The development of thede 
materials shall have the input of school and district 
personnel, other DOE offices, State Advisory Committee 
on Spec'ic^l Education, other state agencies, and the 
public during the formulation process; the input process 
shall include meetings, workshops and reviews of draft 
materials, as appropriate. In the following discus- 
sion, the term, "policies", will be used to refer to 
all of the types of materials above. Figure 2 provides 
an illustration of the development process. 

Once SEB has developed a proposed set of policies 
which it believes eippropriate for special education 
in the State, these will be presented to the Assistant 
Superintendent of OIS for review and approval. At 
this time, the other branches within the OIS shall 
formally review and comment on the proposed* policies 
for compatibility with other educational areas. At 
any stage in the review process, the proposed policies 
may be modified and/or returned to^EB for additional 
work. Throughout the process reasonable deadlines 
shall be established to insure that the policies move 
promptly toward implementation. 
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Figure 2 



PROCESS FOR DEVELOPMENT, REVIEW, APPROVAL AND MODIFICATION 

OF SPECIAL EDUCATION POLICIES 



Develop policies, program standards, etc. 
(Special Education Branch) 



Input on p^olicies 
(District's, other DQE 
offices, ^^other State 
agencifes, private 

agencies) 



Modification of policies 
(Special Education Branch) 




T 



Program Evaluation 
(Evaluation Unit) 



T 



Monitor implementation 
(Special Education Branch) 



Monitor implementation 

(District Administrator C 

of Special Education) (Special Education Branch) 



Consultation 



eview proposed policies 
(Advisory Committee) 



V-/ 



Day-to-day operations 
(Principals, teachers, ^ 
district personnel) 



Recommend policies 
(Office of Instructional 
Services) 

Revipw & recommend 
(Superintendent's Group) 



Review,' approve, 
recomrxiend to 
Board of Education 
(Superintendent) 



I 



Approve policies 
(Board of Education) 



Direct implementation 
(Superintendent) 



1 



Imgle m e n t a t i o n 
(District Superin- 
tendent, District 
Administrator of 
Special Education) 
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Implementation 



Prograih 
monitoring 



Program 
'evaluation 



Modification 
of policies 



Following the internal OIS review and approval, the 
Assistant Superintendent of OIS shall present the 
special education policies to the meeting of the 
Superintendent's Group (all Assistant Superintendents 
and District Superintendents); for their review and 
discussion. Following this review, the Assistant 
Superintendent of OIS shall present the recommended 
special education policies to the Superintendent. 

«? 

The Superintendent will review the policies along 
with Jbhe recommendations of the Superintendent's 
Group. If approved, the policies requiring Board 
action shall be recommended to the Board of Education 
for action. Th^ Board of Education shall review and 
act upon the proposed special education policies 
following their, presentation by the Superintendent. 

Following Board ^proval (or approval by the Superin- 
tendent for itemsf that do not require Board approval), 
the Superintendent shall direct the„ implementation 
of the special education policies throughout the 
state school system. The implementation of these 

special education policies shall beythe responsibili€y 
of the District Superintendents. The operation of 
programs shall be the responsibility of district and 
school level personnel. Throughout (the implementation 
process and program operation, SEE shall provide con- 
sultation for interpretation of policies, methods of 
implementation, and technical assistance. 



Monitoring of program impleme 
by 'yoth the district Curricul 
Special Education Biranch pers 
regular visits to programs to 
implementation and operation 
state policies, regulations, 
stancjards. This should be a 
district and state perscginel, 
proximity to the programs the 
will be monitoring on ^ more 



ntation willl be 
urn Specialists, 
onnel. It will 

insure that the 
are in accord wi 
procedures , and 
joint effort by 
although due to 
Curriculum Spec 
frequent basis. 



performed 
and th^ 
involve 
ir 

th the 
program 
both the 

their 
ialists 



Program evaluation, i.e., the assessment of the 
ef fiectiyeness of the special education programs and 
the accomplishment of the program objectives, should 
be done by an evaluation unit in DOE. Every major 
special education program dial 1 be evaluated on a 
periodic basis. A schedule for evaluation of special 
education programs shall be established and followed. 

Policies shall be modified where needed based on field 
experience and evaluation results. Modification of 
policies, like their development, shall be accomplished 
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state , 
district 
and school 
initiated 
proposals 



Project 

development 

process 



by SEB with input from schools and district personnel, 
other DOE offices, the Advisory Committee on Special 
Education, other dtate agencies and private agencies 
following the process described above. 

The development of proposals by school, district or 
state personnel for new projects, directions, approaches 
in special education must be coordinated with other 
activities in special education in Hawaii in order 
to ensure the most beneficial use of resources. The 
development process for federally funded projects 
initiated at the school, district or state level is 
described below. Federal funds are the major sour ^e 
of project funds; projects funded from state or otner 
sources sxi^ll follow the same procedures. 

Prior to developing a detailed proposal, a declaration 
of intent shall be prepared which shall contain a 
brief description of the nature of and need for such 
a project. School and district level declarations 
shall be reviewed and approved by the District Superin- 
tendent and forwarded to SEB, 

SEB and District Administrators for Special Education 
and Services may provide consultive services and 
technical assistance during the development of the 
proposal. The proposal should contain a need9 assess- 
ment, concept anu project description, targe depopula- 
tion, expected results, and a budget. 

When the proposal is completed, it shall be reviewed 
and approved by the District Superintendent and sent 
to SEB for review. Concurrent with SEB review, the 
other branches in OIS shall review the proposal for 

compatibility with other programs. The process shall 
, include sufficient time to allow for a thorough and 
professional review and reasonable deadlines to prevent 
delays. 

The proposal shall then be reviewed by the Special 
Education Projects Review Committee. Projects ini- 
tiated by the state office shall also be reviewed by 
this committee. If the proposal is disapproved, it 
shall be returned to the preparer for modification 
and resubmission. If the proposal is approved, it ^ 
shall be returned to SEB and transmitted to the Assist- 
ant Superintendent of CIS for review and approval. 
Approved proposals are then transmitted to the Super- 
intendent for review and approval, if approved, the 
prpposals requiring Board of Education and Governor's 
office approval shall be transmitted to the appropriate 
location for action. After approval has been obtained, 
the schoofL, district or state personnel shall proceed 
with the project implementation. 
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PROGRAM DELIVERY SERVICES 



Available services 



Program delivery 
services 



Placement and 
progranuning 



The Program Delivery specify the complete range of 
programs and services needed by special education 
students; which include the possibility of all 
appropriate programs and services for every special 
education student. 

The services are : 

Identification^ Diagnosis, and Prescription 

Full-Time Self-Contained Class 

Integrated Self-Contained Class. 

Resource Services 

Itinerant Services 

Designated Services 

State Special Education Schools 

Non-public School Services 

Management and Support Services 



Every special education 
within the above categor 
services. The specific 
special education studen 
on the handicapping cond 
educational needs of the 
tion student may receive 
means of delivery at the 



student shall be accoiomodated 
ical means of delivery of 
services utilized by a 
t shall depend not solely 
Ltion^ tut upon the total 
scudent. A special educa- 
services from more than one 
same time, when appropriate. 



DOE shall make all program delivery services available 
to special education students. To accomplish this,^ 
each district shall provide each program delivery 
service (except State Special Education Schools) among 
its program offerings. The implementation of each -of 
them shall be in accordance with approved policies and 
program stiandards. In locating special education pro- 
grams, the special education classies shall be placed in 
regular schools in the S£une area of the school building 
in which students of comparable size and/or age are 
housed. There shall be at least one feeder school 
unit in each district free of architectural barriers 
for each age range of students. 

Individual special education%tudent placement in one 
-^r more of the program delivery categories shall follow 
he procedures specified in the State Plan for Special 
Education & Services for identification , diagnosis and 
prescription; DOE program standards; and the due pro- 
cess procedures established in DOE Rule 49, 
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Special education students shall be placed in pro- 
grams which are as nearly like the regular educational 
program as possible, consistent with the student's 
needs and abilities. An individualized educational 
plan shall be developed for each special education 
student. The plan shall specify the appropriate pro* 
gram delivery service (s) and ensure that the student's 
educational program encompasses the total FouHdation 
Pvogvam curriculum. The implementation of the educa- 
tional progrfiun through each of the program delivery 
services shall meet the program standards as specified 
by DOE for the particular handicapping conditions of 
the students served through the service. Para- 
professionals shall be used based on th^following 
cpnditions: (1) severity of the ha^dicatoing 
conditions, (2) age level, (3) size of clas^ or ^ 
number of children. 



Identification , 
diagnosis, and 
prescription 



Full-Time 

Se 1 f -Con ta ined 

Class 



Coordination of special education prograuns and services 
within a school shall be responsibility of the school • * 
principal. 

Identification, Diagnosis^ and Prescription 

Each district shall provide specially trained personnel 
to identify all children with suspected handicapping 
conditions, diagnose the educational nature of the 
handicapping conditions, develop and assist teachers 
in implementing educational programming recommenda- 
tions, and review the appropriateness of the educa- 
tional placement. The specific services to be provided 
under this category shall be: psychological testing and 
evaluation; social work services; speech and language 
evaluation; and educational diagnostic and prescriptive 
services. Additionally, personnel providing the diag- 
nostic services mSy provide direct assistance in the 
area of their specialization to special education. 

In the full-time self-contained class, the special / 
education students shall be assigned to a special edu- 
cation class and receive instruction from a special 
education teacher for the school day. The special 
education teacher shall be responsible for the total 
education program of the students. 

Full-time self-contained classes shall concentrate on 
students with more intensive needs and group students 
with similar instructional needs. These classes shall 
be provided for those special education students who 
require separate placement to benefit from their edu- 
cational program. Self-contained^lasses shall be 
located on regular school campuses. 
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Integrated ' 
self -containecT" 
class 



In an integrated self-contained class the special 
education students shall be assigned to a special 
education class and receive instruction fro'm a special 
education teacher for at least half of the school day. 
The students shall be integrated into regular education 
classes for the remainder of the Fchool day. The 
special education teache'r shall be responsible for the 
total education program. Integration of students into 
regular education classes shall be planned on am indi- 
vidual student basis in cooperation with the regular 
education teacher. During the time that all special 
education students in an integrated self-contained 
class are integrated into the regular education program, 
the special education teacher shall provide support 
and assistance to the special education students and/or 
. the regular teachers* Not more than two students 
should be assigned to one regular classroom. 



Resource 
services 



Itinerant services 



Special education students who receive resource ser- 
vices shall be assigned to regular education classes; 
the regular education teecher shall have primary respon- 
sibility for the total educational program for these 
students. The special educc\tion resource teacher shall 
provide special education instruction for short periods 
during the school day to supplement the regular class- 
room instruction which shall develop the special skills 
to allow the student to meet the educational objectives 
of regular education. The special education resource 
teacher shall plan programs for the student in conjunc- 
tion with the regular education teacher. The special 
education resource teacher shall also be responsible 
for providing resource services to the regular educa- 
tion teacher and/or the special education students in 
the regular education class. Such services shai; in- 
clude: curriculum adjustment; suggested instructional 
approaches; appropriate media and materials; special 
instruction; individual and small group tutoring; and 
counseling. 

For scheduled periods of time each day or week, an 
itinerant special education teacher, assigned to serve 
students from more than one school,, shall provide 
dir^-^t instruction. Non-special education students 
may also receive services from itinerant services 
personnel only after' the needs of special education 
students have been met. Specific itinerant services 
shall include, but are not limited to speech and 
language instruction; instruction for the visually 
impaired; instruction for the hearing impaired. 
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Designated services Designated services shall be those support services 

* ^which are necessary for the special education student 
Tto benefit from an education progtam. They shall be 
generally provided by specialists/ other than special 
education teacher. Designated services for special edu- 
^ cation students shall include, but are not limited to: 

moDility^ training; driver training; adaptive physical 
eduOsation; vocational counseling, placement and follow- 
up; parent education and training; physical therapy; 
* occupXtional 4:herapy; note-takers and interpreters for 

the de^f; mental health services. 

♦ State special State special education schools snail be for those 

education school speci^il education students who need intensive and 

specialized services not available through, district 
programs. ^The state special education schools shall 
serve special education students with handicapping 
conditions whose severity or infrequent occurence 

^ makes it impractical and uneconomical' tor the school 

^ or district to provide a comprehensive program of 

education and services. State special education 
schools shall only be used when district prograitfs 
cannot feasibly be developed. State special education 
schools shall be available for blind, deaf, severely and 
profoundly retarded students and students with crippling 
conditions, multiple handicaps, or other health impair- 
ments. Students with other handicapping conditions may 
attend sta^e special education schools if their needs 
may be more adequately served in this manner. 

\ 

The state special education schools, although operated 
by the districts in which they are located, shall 
accept and serve special education students from all 
districts. They shall provide appropriate residential 
staff ^nd facilities for those special education stu- 
dents for whom daily transportation^ between the school 
and the student's home would be impossible or detri- 
men*-al to the student. 

Non-public Non-public school services shall be provided to special 

school services education students when the district determines that 

such services can more appropriately meet the needs of 

the student. 

Non-public school services shall include programs and 
services provided by other public agencies^ private 
organizations or individuals; included are diagnostic 
and prescriptive services, as well as educational 
programs and services. Use of non-public school 
services must receive prior parental approval. The 
educational programs and services provided by other 
agencies shall meet standards established by DOE. 
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Districts may contract for non-public school services; 
however, the special education student shall remain i 
eligible for and may receive all public school services 
not contracted for with the other agencies. Special 
education students may be enrolled concurrently in both 
public and non-public schools. The responsibility for 
the educational aspects of the non-public school ser- 
vices shall remain with the district even though ser- 
vices are being provided by another agency. The agency 
providing the non-pubiic school services shall provide 
the district and the parent with periodic progress 
reports. 



Management and Management and support services shall provide the 

support services educationally related services necessary to plan, 

implement, administer, and evaluate a total special 

education program. 



Management services shall include, but are not limited 
to administration; clerical; program planning; super- 
vision, in-service training; program monitoring and 
evaluation. 

Support services shall provide the operating and 
maintenance services necessary to implement a total 
special education program. They shall include, but 
are not limited to physical facilities; specialized 
equipment ; transportation . 
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Chapter IV 

IDENTIFICATION. DIAGNOSIS AND PRESCRIPTION 



The Master Plan for Pub tic Education irv Hawaii and 
the legal statutes under which the educational system 
operates make clear the State's commitment to equality 
of educational opportunity for all children. 

In order to achieve this fundamental goal for children 
'who are handicapped, a systematic and on-going process 
of, identification of children with handicapping condi- 
tions, diagnostic evaluation of their specific learn- 
ing problems, and prescription of appropriate educa- 
tional program recommendations to meet their needs 
mupt take place. 

. The identification, diagnostic, and prescriptive 
process must begin at the earliest age possible, an * 
important key in preventing or compounding problems 
later. It must be comprehensive in scope in order to 
addre^ the wide array of factors which affect learn- 
ing. Finally, the process must concern itself with 
prescribing for the individual child, in terms of each 
child^s specific and unique learning needs. 

Throughout, due process procedures mu«t be followed 
to guard the rights of children and their parents and 
confidentiality pf information must be maintained 
strictly. 

Administ^rative Role 



Identification A concerted and on-going effv. t to locate and ident: •''v 

of unserved children below age twenty who may be in need of 

handicapped special education shall be undertaken by the Depart- 

children; joint ment of of Education , in coordination with the. 

effort Department of Health, Dspartiaent of Social Services 

and Housing and other public and private organizations 
involved with handicapped children. Activities to 
f locate and identify unserved handicapped children 

shall be coordinated by the 6EB and carried out by 
the appropriate agencies and organizations, in accor- 
dance with memoranda of agreement established at the 
state level between DOE and DOH, DSSH and other 
public agencies and by arrangements between DOE and 
appropriate private organizations. 

District role Each district shall undertake appropriate screening 

and evaluation procedures in order to ensure the 
identification and diagnostric evaluation of all chil- 
dren below age twenty who are in need of special 



Parent information 



District diagnostic 

personnel: 

primary 

responsibilities 
and f^ervices 
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Education programs and services, and shall develop 
such programs and services, as consistent with 
identified needs. 

The district shall cooperate with units of other public 
and private agencies to obtain information on children 
residing in the district who may be in need of special 
education. 

Each district shall maintain information on special 
education prograims, parent organizations and other 
services for the handicapped which m^ be useful to 
parents, and shall make this information available 
to parents of special education students. 

Diagnostic personnel shall be designated by each district 
for the following primary purposes: educational evdua'- 
tion of children with suspected special education nee;?8; 
review of such evaluation; recommendation of appropriate 
special education placement and educational program* 
ming; assistance in implementation of prescriptive 
educational recommendations? and direct services to 
special education teachers. 

Diagnostic personnel shall be coordinated by a school 
psychologist and shall provide the following: educa- 
tional diagnostic and prescriptive service; psycho- 
logical testing and evaluation; social work services; 
speec^ and language evaluation. 

District diagnostic personnel shall coordinate their 
activities with DOE and DSSH services and personnel, 
and other agency personnel at the local level in order 
to ensure comprehensive assessment of each child. In 
addition, district diagnostic personnel shall be involved 
in participating in DOH diagnostic processes, as 
appropriate to educational evaluation. 

Sufficient numbers of district diagnostic and adminis- 
trative personnel shall be employed in order to ade- 
quately provide effective service coverage.. Diagnostic 
personnel shall be employed during the summer , months 
as well as during the school year in order to evaluate 
referred children prior to the beginning of the school 
year and to prevent unnecessary delay in providing 
them appropriate special education services. Such 
personnel shall meet qualifications as established 
by DOE. 

Each district shall maintain an adequate supply of 
screening and diagnostic materials for utilization 
by diagnostic personnel in cpnducting educational 
evaluations. 
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Identification arid Referral Process 



Procedures to refer children below age twenty with 
suspected handicapping conditions for screening and/ 
or educational evaluation may be initiated by parents, 
family physician, public or private agency personnel, 
teachers, school nurse, other DOE personnel or other 
concerned adults. 

Screening p^rocedures shall notmally be undertaken 
prior to referral for educational evaluation. Such 
screerving shalJL seek to identify children with special 
learning needs who might benefit from special education. 

''' > 
Referral for screening shall normally be made to the 
student's teacher or to the principal of the school 
in which the student is enrolled. For children no*- 
in public school, teferral shall be made to the district 
office, 

• • 

For children already in ^kttendance in school, the 
student's teacher, with assistance as necessary from 
the school counselor and other school or district 
personnel, shall conc^uct screening procedures ta 
determine whether further evaluation of the student's 
learning problems is necessary. For children not 
attendinif public school, screening normally shall be 
conducted by district diagnostic personnel. 

Screening shall follow DOE Standards for Identifica- 
tion, Diagnostic and Prescriptive Services. 

Hearing and vision screening shall be conducted by > 
DOH personnel. For children so screened and suspected 
to, be in need of special education, DOH, shall make a 
referral to DOE* for further educational evaluation. 

After appropriate screening has been conductfed, and/ 
or if it is believed that the child may be in need 
of an educational evaluation to thoroughly assess 
and diagnose his or her educational needs, referral 
shall be made to the s^-iool principal or, if the child 
is not in attendance in school, to the distrj.ct office. 

Upon review of pertinent information, the school 
principal shall^ decide if an educational evaluation 
will be requested, and shall notify the student's , 
parents as to the decision. Such request for an edu- 
cational evaluation bhall be made to the district 
office,* For children not in attendance in school, 
the district office sh4ll make the decision pertain- 
ing to an educational evaluation and shall notify 
the child ^ pajjents. 



Below school 
^try age 
referrals 



If it is determined the evaluation would be more 
appropriately conducted by another agency, the 
district shall inform the parents of the appropriate ' 
agency to conduct the evaluation, assist in arranging 
for the evaluation and provide upon request, the 
educational component of such evaluation. 

Referral for educational evaluation shall follow due 
process procedures and, when applicable, utilize 
forms as specified in DOE Rule 49. 

Referral for sci^ening and/or evaluation for children 
below ^hool entry age shall normally be made to the 
DOH. DOE shall, upon request, provide personnel to 
conduct the educational component of screening and 
evaluation for such children. 



Determination of 

information 

gathering 



Diagnostic and Prescriptive Process / ^ 

District diagnostic personnel shall review the referral 
to assess the type and extent of further information 
gathering and evaluation that will be necessary to 
determine if the referred child is in need of special 
education services. 
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District diagnostic personnel shall have access to • 
all student school records; the confidentiality of 
the information contair^ed in the records shall be 
maintained. 

Permission to review confidential information pertain- 
ing to a referred child which is maintained by smother 
agency, organization or individual shall be obtained 
from the proper authority. The confidentiality of 
any information obtained in this manner shall be 
protected. 

Initial information on the referred child shall be 
collected by diagnostic personnel. Such information 
may include observation of the student's behavior 
in the classroom setting, review of achievement data, 
academic skill profiles, sfcreening information and 
other pertinent information such as so£;ial case 
history, medical history and progress made in programs 
or services provided by other agencies. 

A preliminary . conference involving diagnostic personnel, 
and which may include the child's parents, physician 
and other DOE. and other agency personnel, shall be 
conducted to determine the necessity, extent and 
nature of additional evaluations to be undertaken. 
Such determination shall be based on the adequacy 
of available information to precisely describe the 
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appropriate educational programs or services neces- 
sary for meeting the child's educational needs. 

If it is determined that there is in existence suf- 
ficient evidence to clearly establish eligibility 
or ineligibility for special education, along with 
data to adequately describe the nature and extent 
of services required, educational recommendations 
shall be made, following guidelines below and pro- 
cedures as •specified in DOE Rule 49. If further 
information is required, a comprehensive educational 
evaluation shall be specified. 

A comprehensive educational eval' ation shall be con- 
ducted by district diagnostic pei ^onnel, and may 
include other p fessionals as necessary and appro- 
priate, stich as DOH and DSSH personnel, the child's 
physician, teachers, school counselors and others 
involved in the child's educational program. 

The extent of the evaluation shall be determined by 
the nature and severity of the child's problem. The 
evaluation may include, but shall not be limited to: 
social development study; measures of adaptive behavior; 
medical examination; medical history and current health 
status; vision and hearing evaluation; academic hi:>tory 
and current functioning; educational evaluation; 
psychological evaluation; mental health evaluation; 
language evaluation; direct observation of child's 
behavior. 

An intelligence quotient or any other single stand- 
arized test score shall not be utilized as the primary 
criterion upon which evaluation is made. 

All or part of a comprehensive evaluation may be con- 
ducted by private agencies. The results of such eva- 
luation shall be reviewed by distri.^t diagnostic 
personnel in the same manner as thoso conducted by 
public agency personnel. 

• 

As part of each child's evaluation, a p^^eliniinary 
determination of the available resources for meeting 
the student's educational needs shall be made. The 
survey shall indicate the availability at the district 
and school level of necessary instructional materials 
and media, specialized equipment and trained personnel, 
as vcell as a description of additional resources that 
may be needed. ' ' 

Case conference After aata are available from a suitable evaluation 

to fully assess the child's special needs, a case ^ 
conference shall be held at which the evaluation 
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results are reviewed by district personnel. Diag- 
nostic personpel may, at their discretion, include 
other appropriate individuals in the conference, 
such as the child's parents, physician, teachers, 
school. principal and other DOE, DOH and other agency 
personnel . 

Recommendations for an educational program for the 
child shall be made at the case conference based on 
evaluation data and documented information. Such 
recommendations shall comply with eligibility criteria 
specified in DOE standards for identification, diag- 
jiostic and prescriptive services. Recommendations shall 
be made following procedures as specified in depart- 
mental procsdures for implementing DOE RuVe 49. 

Educational recommendations for children eligible 
for special education shall indicate suggested program 
delivery 'services and shall include specific educational 
needs, education arrangement, class placement, as well 
as suggested instructional techniaues that may be 
utilized in effective educational programming. Such 
, recommendations should be stated in terms of the 
individual child's diagnostic profile. 

Special education placeme^nt in a particular program 
delivery service shall be made so as to enable the 
handicappea student to participate in programs within 
or approximating regular educarioa as much as possible. 

For chrildren found eligible for -special education, 
but- for -wbom placement in public school programs is 
not available, the e^ducational recommendation shall be 
iRade to the appropriate contracted agency and all per- 
tinent educational evaluation information transmitted 
with the approval of the parent.' Such procedures shall 
provide for due process for the child and parents and 
protection of the confidentiality of the information 
transmtted. 

FoXf childten not found eligible for special education 
but who require services of the type provided by 
district diagnostic peirsonnel, consultation and direct 
services to students and ^teachers shall be^made avail- 
able by district diagnostic personnel only after needs 
of special education students are met. 

Processing of referrals, completion of educational 
evaluations and transmittal of educational recom- 
mendations shall be carried out promptly and without 
delay. Such process shall be completed within three 
months of initiation of referral. 

Parents shall be informed and participate in the edu- 
cational planning as required by Federal Statutes. 
Counseling services to parents shall be provided by 
memb^s of the .diagnostic or special services teams, 
couaselors or others. 

X 
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Chapter V 
EDUCAO^IONAL PROGRAMS 



Throughout the Master Plan for Public Education in 
Hawaii, educational goals are stated in terms of 
providing programs to help learners realize their 
unique potentialities- For the handicapped, the 
Master Plan specifically spells om- the intention 
of establishing "progr'ame that will adequately 
accommodate those students with [special needs." 

Since special education students have differing and 
unique needs, individualized edut:ati9nal plans must 
be developed for each .'student and carlfeful monitoring 
of student progress must take {)lace- Similarly, if 
the goals of the Master Plan are to be realized, extra 
assistance and support must be avilable to help 
address the particular problems associated with 
handicapping conditions. 

Regardless of the handicapping condition, all students 
are entitled to the broad range of curriculum set by 
Hawaii's Foundation Program, and an opportunity to 
participate with regular education students to the \ 
fullest extent possible- ^ 

Program Implementation , 

Follov;ing the completion of evaluation procedures 
and the devel6j)ment of an educational recommendation 
for a student found eligible for special education, 
district diagnostic personnel, shall, prior to the 
student's placement, meet with and deliver the edu- 
cational recommendation to , the teacher who will have 
primary responsibility for the student and those other 
personnel who may have responsibility for specialized 
portions of the student's program, including the 
school principal: The purpose of this meeting shall 
be to discuss the educational recommendation for the 
student and to assist the student's teacher (s) and 
other personnel in developing an individualized edu- 
cational plan as related to the student's diagnosed 
learning needs. 

The teacher having primary responsibility for the 
student shall, with the assistance of the district 
diagnostic and other appropriate school personnel, 
develop an individualized educational plan for the 
student, referenced to iiranediate, intermediate, and 
long-range objectives to aid in the measurement of 
st^r^ent progress toward educational goals. 
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educational plan shall be available for review 
■iny time by the student, the student's parents, 

othc*r annronri at<a HOF nere'onnel. 



at any time by the student, the studt 
other appropriate DOE personnel. 

Res[ onsibility for providing for the implementation 
of the educational plan shall rest -with the teacher 
having primary responsibility for thd student, as 
specified in the Program Delivery Options Chapter 
of this document. Such implementation provision 
shall also include: scheduling arrangements with 
other school personnel ifi order to encompass all 
aspects of the total curriculum; ongoing monitoring 
and review of the student's progress; and necessary 
modifications of adjustments in instructional progrMi 
as appropriate. 

^ It shall be the ultimate responsibility of the school 
principal to" ensure that proper implementation of 
the educational recommendation is Being made. 

Technical assistance shall be available to the special 
education student's teacher (s) from district diagnostic 
or other special education personnel upon request. 
Such technical assistance may consist of in-service 
training and demonstrations in instructional techniques, 
classroom management, instructional materials and 
media selection, utilization and adaptation^ or 
assistance in similar areas which pertain to aspects 
of the student's educational program. 

Other instructional and designated services, including 
district services, such as, speech and hearing services 
""''"--.^aad those provided by district diagnostic .personnel ^ 
and itinerant special education teachers or designated 
services specialists shall be available to the teacher 
on request. Requests shall be channeled by the school 
principal. • 

Assistance from the Department of Health and other 
public and private agencies at the local level shall 
normally be coordinated by District Administrator of 
Special Education. 

Teacher requests for other assistance, including con- 
sultation regarding rare or complicated handicapping 
conditions, specialized assistance, training or 
expertise not available at the district level, and 
other special education resource information shall 
be coordinated through the District Administrator 
of Special Education to the Special Education Branch. 
Such sources for assistance and information may include 
DOE, other- public agencie^^ Hawaii ' s institutions of 
higher learning, private organizations an^ regional 
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and national organizations involved in education 
of the handicapped. SEB shall have the responsibility 
to respond to such requests and arrange for needed 
services. 

Instructional materials and media for use with special 
education students shall normally be provided by the 
school through the other current expenses and equip- 
ment Duagets at the school 'kevel and avairable in the 
school library. ^Additional materials and media for 
the handicapped shall be made available to the teacher 
and district personnel through the Library, for the 
Handicapped in the Office of Library Services. 

Assistance in the selection, utilization and adaptation 
of instructional materials and media shall be provided 
to the teacher by district diagnostic personnel or 
ether special education personnel. Assistance 
related to highly specialized, infrequently used 
or experimental materials and media shall be available, 
either directly to the teacher or through the district 
personnel, from the Library of the Handicapped in 
coordination v;ith SEB. 

Meetings with the student, the student's parents and 
teacher (s) to discuss the student's progress within 
the program, as well as other mutual concerns, shall 
be held at least four times during the school year, 
or more frequently as necessary. Schools or districts 
may conduct parent education activities so that parents 
may understand special education programs, policies 
and characteristics of handicapped students and how 
their educational needs can be met. 



Program review District diagnostic personnel shall'^conduct a review 

of the student's progress within two months of place- 
ment, and shall discuss the results of such review 
with the student's teacher and/or other appropriate 
, school personnel. 

Review of student progress may be conducted by teacher (s) 
involved in aspects of the student's program at any 
time deemed necessary and appropriate. An annual 
review of each student enrolled in special education 
shall 'iBfe conducted by the teacher having primary res- 
ponsibility for the student in order to assess student 
progress and effectiveness of educational programming. 
Input shall be provided by school personnel having 
responsibility for other aspects of the student's 
program. Assistance may be provided by other school 
or district personnel, or ather agency personnel who 
have been included in thp student's educational program. 
■ The review shall indicate the student's actual progress , 
with respect to expected gains as specified in the 
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ReevaXuation 



Year round 
programs 



student's individual educational plan, A written 
copy of the annual review shall be prepared, along 
with any recommended changes in educational program^ 

and shall be submitted to the school principal, with 
copies to the student's parents and the district 
office. 



If at any time the special education student's place- 
ent i§ felt to be inappropriate, or if the annual 
rev^w indicates a need for reevaluation of the 
special education student in order to more accurately 
assess his or her learning needs, the teacher, parents 
or other school or district diagnostic personnel may 
request a reevaluation of the student's special edu- 
cation needs. Such request shall be made to the 
school principal, and shall include pertinent current 
information on the student, as well as the original 
educational recommendation. The principal may request 
input from the student's parents, teacher ^ other school 
or district personnel, other agencies or individuals^ 
as appropriate. The decision to request reevaluation 
shall follow due process procedures as specified in 
DOE Rule 49, A complete reevaluation shall be under- 
taken by the district when deemed appropriate, Re- 
evaluation is recommended at least every other year^ 
and prior to a student's entry into intermediate and 
high school levels, and prior to the initiation of 
a vocational preparation program, 

■» 

When appropriate, year round programs shall be avail- 
able for special education students who may benefit 
from additional programs and services. Students who 

reside in institutions shall be provided with edu- 
cational and/or recreational programs all year round. 



'rost-school 
responsibility 



Pre-kindergarten 



Existing information pertaining to former special 
education students shall be retained at the district 
office until the former students have reached age 
twenty. 

Requests for educational services from former special 
education students under age tv;enty who may still 
be in need of such services shall be coordinated by 
the district office. The district in which the 
individual resides shall have the responsibility to 
provide or arrange for appropriate educational services. 

Where diagnosis has been made and it has been deter- 
mined by DOE that a child below school entry age is 
in need .of special education programs or services to 
help overcome or prevent Complicating handicapping 
conditions, DOE sh^ll ensure that such progr2uns shall 
be provided. Placement in pre-kindergarten programs 
shall be made following procedures to provide for 
due process for the child and parents. 
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Pre-kinderga,rten programs operated by DOE shall follow 
procedures pertaining to individualize^ educational 
plans, with provision for review ajid reevaluation, 
as applicable as described above. ^ 

Curriculum , 

The Foundation Program shall provide the basis for 
curriculum development for special education students. 
The total education program for each special educa- . 
tion student shall ^ek toyencompass , during each 
school year, participation, instruction and experiences 
in each of the following Foundation Program areas: 
Basic Academic Programs; Guidance and Counseling 
Program; Student Affairs Program; Career and Voca- 
tional Education. i 



Modifications 



The Foundation Program areas shall be modified as 
required, so that needs of special education students 
can be met. Such modifications shall have the purpose 
of providing experiences to overcome, compensate for 
or cope with the interference to learning resulting 
from the student's handicapping condition. Wherever 
possible, regular curriculum activities and materials 
shall be utilized for special education students, 
but curricular adaptations shall be made when neces- 
sary to meet the special needs of the handicapped. 

Supplemental curricular elements shall be provided 
in addition to the regular curriculum for special 
education students as appropriate and necessary for 
their successful functioning. Supplemental curricula 
shall/ consist of special skill development areas, 
such as mobility training for the blind, language 
and communication skills for the deaf or adaptive 
physical education for the crippled or other health 
impaired. 

A curriculum with substantial modif ications' of the 
basic Foundation Program areas shall be provided for 
those special education students who have extensive 
learning needs which differ from the regular student. 
Such modified curriculum shall address those areas 
which are of particular importance in the student's 
development, such as self-help skills for the mod- 
erately and severely mentally retarded, and shall 
consist of experiences and materials geared to their 
particular, needs. Such modifications shall be, made 
as necessary for all the basic areas of the Foundation 
Program, so that breadth of curriculum iz provided 
to all special education sLudents. 
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Program Standards and Curriculum Guides 

State office In order that appropriate educational, programs be 

responsibility provided to all special education students, DOE shall 

. establish, disseminate, and periodically up-date 
program standards to ensure that state educational 
objectives are being met. Special education program 
standards shall provide guideline's and direction for 
the delivery of special education programs and services • 

Program standards Program standards which address the special education 
by handiaapping ^ ' needs of children with handicapping conditions shall 
condition contain but not be limited to the following information: 

descriptioi:! of handicapping condition; program goals 
and Objectives; recommended program delivery services; 
required facilities, resources, equipment, and supplies 
in addition to those provided in regular education; 
staff qualifications, roles and responsibilities; / 
recommended staffing ratios; specific instructional 
techniques; services available from other agencies. 

Program standards that shall be revised or developed 
foe implementation by districts include : 

Frogram'' Standards for Mental Retardation 

Program Standards for Hearing Handicaps 

' . Program Standards for Visual Handicaps 

Program Standards for Crippled and Other 
Health Impaired 

Program Standards for Serious Emotional Disturbance 

Program Standards for Specific Learning Disabilities 

Program Standards for Multiple Handicaps 

Program Standards for Speech Impairments 



Additional Additional standards shall be developed which guide 

standards the implementation of specific aspects of special 

education programs and services. Such standards shall 

include : 

Standards for Identification, Diagnostic , and 
Prescriptive Services 

Standards for Early Education Programs for the 
Handicapped 

Standards for C)^reer and Vocational Education 
for the Handicapped 
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Curriculum guides particular to the above handi- 
capping conditions which have brfen developed 
nationally or by other states can be adapted for 
Hawaii for use by schools or teachers in Special 
Education, Such guides shall define the scope and 
sequence of knowledge and skills to be imparted at 
each appropriate level within the Foundation Program. 
Curriculum guides shall present a continuum of 
specific student achievement goals, sub-goals, and 
objectives relevant to the Foundation Program a .d 
any other specialized curricular areas which relate 
directly to the handicapping conditions. 

A list of recommended instructional materials and 
media appropriate for use with students with differing 
handicaps, along with criteria for materials selection, 
shall be developed and updated periodically. Whenever 
the SEB can Utilize resources available such as ERIC, 
AIM, Regional Area Learning Resource Centers and the 
National Center for Educational Media and Materials 
for the Handicapped, the SEB will coordinate the 
activities. SEB shall involve district and school 
personnel and the Library for the Handicapped in 
planning for the utilization of these resources. 

Information and specifications pertaining to special 
education programs and services shall be included, 
as appropriate, in other DOE documents. 
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CAREER AND VOCATIONAL EDUCATION 



In both the Master Plan for Public Education in Hawaii 
and the Foundation Program attention is paid to the 
importance of helping students acquire knowledge, 
skills and attitudes with which to relate to the 
world of work. This goal of ensuring career ^iware- 
ness and occupational skill development receives 
additional emphasis in programs designed to prepare 
special education students for the world beyond the 
classroom. Career education in Hawaii is seen, not 
as a separated course of study, but as a basic concept 
interwoven in each child's educational experience. 
Setting the overall direction is Hawaii* s Career 
Development Continuum, wherein a sequence of planned ^ 
activities — beginning with career awareness, moving 
through career exploration, and progressing to voca- 
tional preparation and placement — is integrated into 
the pre-school through community college curriculum. , 
It is within this framework that programs are provided 
which stress the unique needs presented by students 
with handicapping conditions. It should be remembered, 
however, that children now entering school will be 
in the labor force in the year 2000, and i.t is clearly 
not possible to attempt to predict what kind of society 
or what kinds of specific jobs may exist at that point. 
It is, rather, the task of any education plan, while 
attempting to prepare students to earn a living, to 
provide instruction in how to learn, how to recognize 
new problems as they ^ arise, and how to seek help in 
upgrading skills or developing new skills for career 
furtherance, 

« 

Program Provision 

Students in special education programs or receiving 
special education services shall be provided educa- 
tion in career development and vocational preparation 
in a manner whichj follows Hawaii's Career Development 
Continuum. s 

A variety of vocational program alternatives shall be 
available for special education students, with the 
type of program determined by the particular needs 
of the individual student. Wherever possible, special' 
education students shall participate in the regular 
career and vocational education program. Regular 
vocational education programs shall be open to any 
special education student as appropriate, with support 
services available as necessary. Students whose 
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The responsibility for assuring that each special 
education student's progress is maintained through 
program phases," that reviews and necessary adjustments 
are made, that vocational assessment' is carried out, 
that individualized ii^ocational preparation plans are 
developed, and that support services afre provided as 
necessary shall be fixed on a single individual, 
depending upon the -student ' s level and the particular 
program in, which the student is ^participating. Such 
individuals shall be the teacher having primary 
responsibility for the student, the school counselor, 
other designated school personnel responsible for 
vocational programs-, or other agency personnel. Final 
responsibility shall rest with the school principal. 

Job counseling, placement aid follow-up services shall 
be provided special education students by school 
personnel or through arrangements with other public ^ 
or private agencies. Specialized instrAictional 
materials and media to meet the career and vocational 
education requirements of special education students 
shall be provided at the school level and/or made 
available through the Library for the Handicapped, 
Office of Library Services, with assistance as neces- 
sary from the Special Education Branch. Special 
equipment and supplies to meet the vocational needs 
of special education students shall be available at 
the school level, either through the Department of 
Education, or in cooperation with other public or 
private agencies. 

The Department of Education shall cooperate with the 
Department of Health, the Department of Social Services , 
and Housing and other public and private agencies 
which provide career and vocational education services 
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for special education students. Such cooperation 
shall take place for the purposes of development and 
provision of special programs, providing comprehensive 
services and advanced skill training, and sharing 
iri the utilization of resources. Such cooperation 
shall be specified in memoranda of agreement between 
the DOE and other public agencies and contracts witn 
private agencies. ' 

Program Phases 

Awareness of self as related to the world of work 
and to different types of careers shall be included 
as part of every special education student's program. 
Awareness activities shall normally be an integral 
part of each student's academic program. Sujch 
activities shall be emphasized in the earliest grade 
levels, but shall extend as part of the ongoing 
academic program to ensure continuous expansion of 
self-career related knowledge. .Evaluation of student 
progress with respect to career awareness shall be 
based upon achievement of learner objectives for 
appropriate grac^a levels as specified in the Career 
Development Co-.tinum^ with such modifications or 
adjustments as may be necessary. 

Career exploration and exploratory experiences shall 
be included as part of every special education 
student's program. The career exploration phase 
shall consist of activities designed to impart informa- 
tion on specific occupations, to increase employabxlity 
skills, and to instruct in the area of work attitudes. 
It shall also include participation in guidance course 
offerings. Occupational information snail normally 
be an integral part of each student's academic program. 
Career exploration and exploratory experiences shall 
begin in the earliest grade levels, receiving main 
emphasis in the intermediate and higher levels. Evalua- 
tion of student prepress with respect to career explora- 
tion shall be based upon achievement of learner 
objectives for the appropriate grade .levels as speci- 
fied in the Career Development Continuum, with such 
modifications or adjustments as may be necessary. 

Prior to entry in 'a vocational preparation program, 
each special education student's handicapping condition, 
and academic and social progress shall be reviewed, 
and an assessment made of work interests and cat-acities 
relative to the performance of specific job tasks. 
Such assessment shall iricluda Input from the student 
and shall seek to provide a^high standard of vocational 
goals for the student. Vocational assessment proce- 
dures shall follow guidelines specified by the 
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Department of Education, in conjunction with the 
Division of Vocational Rehabilitation. 



Individualized 
vocational 
preparation 
program plans 



Vocdtional 
preparation 



Based on the findings of the review of the ^student's 
handicapping condition and progress and the vocational 
assessment, an individualized comprehensive program 
plan of instruction and services relative to vocatipnal 
preparation shall be developed for each special educa- 
tion student. Progrsun plans shall include: recom-- 
mended vocational preparation program alternatives; 
related academic and social instruction; guidance ^ 
and counseling; necessary supportive services; special 
instructional materials needs and modifications of 
materials; instructional packets as supplemental 
teaching aids. Vocational assessment cmd the develop- 
ment of the vocational preparation program plan shall 
be made by the teacher having primary responsibility 
for the student, with assistance from the school 
counselor, vocational education person, el at the 
school or district level or other public or private 
agency vocational personnel a-s, appropriate. The 
indj.vidual vocational preparation program- plan shall 
be discussed with each special education student and 
the parents of each student prior to initiation of 
the vocational preparation program. When applicable-, 
due process procedures of DOE Hule 49 shall be followed. 

Special education' students shall receive vocational 
preparation, as appropriate to their needs and capac^ 
ities. Vocational preparation shall include job skill 
instruction, as well as necessary relived programs', 
for the development of academic and social skills » 
Vocational preparation shall normally commence at 
the high school level. Earlier entry to vocational 
preparation progrsuns shall be available, as determined 
appropriate to individual student needs. The partic- 
ular vocational preparation program in which the 
special education student participates shall depend 
upon the student's individual needs. Vocational 
preparation program alternatives which shall be 
available to special education student include 
participation in the following: Intr^, iCtion to 
Vocations progr€un, with special educat- :n assisU^ance 
as necessary; Occupational Skills program; vocational 
education programs which may be developed as needed 
for students with special needs and/or for those in 
regular education; cooperative work-studv oroarams; 
preparation and training for sheltered workshop ^jlacement; 
vocational preparatron programs provided by other 
public and private agencies, regular post-secondary 
and community college vocational education ^rjograms, 
with specialized assistance as necessary; and special 
post-secondary and community collegt; vocational edu- 
cation programs. 
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Special education 
job committee: 
pla^:ement and 
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Follow-up ^ 
contact 



A review of the special education student's progress 
in the vocational preparation program, with special 
attention to the Istudent' s handicapping condition as^ 
it relates to hisl or her capacity for vocational 
preparation, Shall be undertaken annually, or more 
frequently if deemed necessary. Program modifications 
shall be made as needs indicate. When applicable, 
due process procedlures of DOE Rule 49 shall be 
followed . 

Request for review of an individual student's voca- 
tional preparation progreim may ^ be initiated by edu- 
cational or other agency personnel, the^*«pecial edu- 
cation student, or the. parents of the student. "The 
responsibility for vocational preparation program 
review shall rest with the teacher having primary 
responsibility for the student with assistance from 
the school counselor and individuali (s) providing 
vocational preparation instruction. 

The school counselor shall provide job cou-seling 
services to those special education students not 
receiving such services from other public or private 
*agency programs. 

Each school providing high school level programs for 
special education students shall establish a committee 
and dl|signate a coordinator to locate jobs, contact 
employers "and porovide other placement services for 
special education students not receiving such services 
from other public or private agency programs. Such 
committee shall also be responsible for follow-up 
contact for special education students not receiving 
follow-uf) services from other agency programs. 

The committee shall normally consist of one or more 
special education and vocational education teachers, 
the school counselor, Occupational Skills Coordinator, 
and other individuals as appropriate, including Divi- 
sion of ^Vocational Rehabilitation personnel, and local 
representatives of State employment services. The 
committee shall assume an advocacy role for securing 
advanced vocational instruction or the development 
of new vocationally, relate^ skills for special educa- 
tion students as appropriate during the follow-up 
period. 

Follow-up services shall be ^ivailable for special 
education students to age twenty who leave school. 
Such service shall include: regular contact during 
initial weeks of employment; periodic contact every 
three months first year and annually thereafter; 
job counseling wervices^s requested. Follow-up 
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information shall be transmitted to the district 
office for students' records. 



District and 
school program 
monitoring 



Program Evaluation 

Regular monitoring of district and school level career 
and vocational education programs shall be undertaken 
by the Office of Instnictional Services in order to 
determine conformance to guidelines and program 
standards. . 



Comprehensive 

program 

evaluation 



Representation 
on state 
advisory 
committees 



Representation on 
local advisory 
committees 



Governor ' s 
Committee on 
Employment of 
the Handicapped 



Indepth evaluation to assess the effectiveness and 
appropriateness of career and vocational prograuns 
and to determine additional program needs shall be 
undertaken on a periodic basis by DOE. 

Consideration of the goals, planning and direction 
of career and vocational education programs for 
special educatidh students shall be included as part 
of the function of the State Advisory COTimittee on 
Spepial Education. Interests of the handicapped 
shalll be adequately represented on the State Voca- 
tional Technical Education Advisory Council, and on 
such State committees which may exist for similar 
purposes, by a member or members having had training 
and ^experience with education or habilitation of the 
handicapped . 

Interests of the handicapped shall be adequately 
represented at the district level on trade advisory 
committees or on such local committees which may 
exist for similar purpose^. 

DOE shall coordinate its activities with those of 
the Governor's Committee on En^)loyment of the Handi- 
capped in the following areas: barrier free design, 
employment, rehabilitation, recreation and leisure ^* 
time activities, publicity and information dissemination. 



-63- 



ERIC 



Chapter VII 



PERSONNEL PLANNING AND DEVELOPMENT 



Effective planning for the coordinated and efficient 
use of material and human resources involves the 
cooperative effort of the Department of Education, 
the University of Hawaii and other colleges and com- 
munity colleges of the State, as well as support from 
regional and national special education resource 
organizations • 

The intermediate and long term demand for special 
education personnel should be satisfied by a combina- 
tion of pre-service preparation programs and regularly 
scheduled in-service training courses. Short term 
training for specific skills needed and requested by 
practicing professional special education personnel 
during a given school year should be done on an as- 
needed basis. 

Special education personnel planning shall follow 
a six-year cycle, updated each year. The six-year 
cycle is consistent with the State PPBS cycle and 
the other special education planning periods. 

All agencies involved in the preparation, certifica- 
tion and use of special education personnel should 
work together to ensure that the requirements, stand- 
ards and activities are compatible and that their 
resources are used in the most efficient manner. 
Projeption of the required number of special education 
teachers by type and handicap specialty should be 
done on an annual basis, based on enroljjnent projec- 
tions, information on types of handicapping conditions 
and program delivery options, and projected special 
education needs. 



Personnel Planning 

Personnel Implementati5)n of a comprehensive special education 

categories program for Hawaii will require five categories of 

personnel: education officers; special education 
teachers of all program delivery options; support 
personnel; para professionals, and other special 
education personnel. The planning shall estimate 
annually the six-year projected shortages and excesses 
in the state for each category of special education 
personnel by area of expertise in a handicapping 
condition and program delivery option. 



\ 
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OOPS 

coordination 



SEB projections 



Shortages And 
excesses 



\ 



Joint planning 



Pre-service 
coordination 



The Office of PersQnnel Services (OOPS) shall 
coordinate the pefsonnel planning, but other unit^ 
in DOE shall proyide necessary data and' pro jections. 

The planning shall begin with a projection foi^ the 
upcoming six years of the students requiring special 
education programs and services. The prcJjdctions 
shall be by type of handicapping condition and by 
program delivery services. Information r:,'stems Branch, 
Office of the Superintendent, shall be responsible 
for making these projections and shall utilize o 
estimated incidence rates of handicapping conditions 
appropriate to Hawaii and school enrollment projec- 
tions supplied by the Office of Business Services. 
The Office of Planning and Budget shall provide 
timely information on projected special education 
needs. According to all projections and the staffing 
standards for special education, SEB will project 
the number of sprcial education-personnel required 
Annually by type of perspiinel for the six year planning 
period. These ,pjeej€r<5iions shall be supplied to OOPS. 

tJsing^the approach contained in the ^ticipated 
Teapher fTeeds program, OOPS shall identify the cur- 
rent number of qualified special education personnel 
by type and the anticipated number in each of the 
next six years. The -projections of available special 
education personnel shall then be compared with the 
required number of special education personnel by 
type and the shortages or excesses determined. 

Using the OOPS projections as a basis for planning, 
DOE and Hawaii institutions preparing special educa- 
/ tion personnel shall meet annually in a joint session 
to coordinate the number and types of special^ educa- 
tion personnel being trained and the projected require- 
ments for special education personnel. The meeting 
shall be called Dy the Assistant Sug^erintendeht of 
OIS and shall include participaiite. from SEB, OOPS, 
OPB, Department of Personnel Services, UH,, Community 
Colleges, other colleges and universities having 
special education programs, orivate a&encies providing 
programs for handicapped students,, and professional 
organizations and other agencies concerned with special 
education and special educat^ion personnel. The meetxng 
shall be used to review the personnel £5ro'jections 
arid to discuss strategies for fulfilling the shortages 
and reducing the excesses. 

Pre-servic.^ Education 

The UH, Compiv^nity Colleges and other colleges and 
universities preparing special education personnel 
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Regu lar 
personnel 



shall be responsible for the planning and delivery 
of the appropriate pre-service special education 
training programs. These programs shall be coordi- 
nated and consistent with DOE certification 
requirements . 

Annually, DOE and Hawaii institutions preparing 
special education personnel shall meet to review the 
various special education training programs, desired 
or projected curriculum changes, and special educa- 
tion certification requirements. The meeting shall 
be called by the Assistant Superintendent of OIS and 
shall include participants from SEB, OOPS, Department 
of Personnel Services, UH, Community Colleges, other 
colleges and universities preparing special education 
personnel, professional organizations and other agencies 
concerned with special education. For types of special 
education personnel that have a small projected require- 
ment, it may be infeasible to establish a complete 
training program. In these cases, ^DOE in conjunction 
with UH, shall identify possible sources of needed 
personnel in appropriate mainland instituions. 

Pre-service training programs for all regular educa- 
tion teachers shall include a special education 
course designed to assist them in identifying special 
education students and working with them in the class- 
room with support from special education personnel. 

Certification 



Certificated 
positions 



OOPS shall establish and maintain certificated profes- • 
sional staff qualifications for special education 
personnel. These include such positions as educational^ 
officers, special education teachers, support personnel. 



Classified 
positions 



Competency- 
based 

certi fiction 



SEJ? shall establish qualifications for positions in 
^\.^^cial education. Thesef positions include school 
psychologists, school ^^ial workers, speech and 
language specialists, diagnostic-prescriptive special- 
ists, psychological examiners, and paraprof essionals 
in the DOE. OOPS shall consult regularly with OIS 
and provide recommendations on qualifications of 
classified special education personnel. j 

It is recommended that a task force to investigate 
competency-based certification for special education 
personnel be established by DOE. The members should 
include representatives from SEB (lead role) ,OOPS, 
UH and other colleges and universities. The task 



/ 
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Reciprocity 
with other 
states 



In-service 
training 



Reguarly 

scheduled 

coursework 



force would review the feas'ibility and desirability 
of a competency-based approach to certification. 

Reciprocal certification arrangements with other 

states exist as a formal agreement with Hawaii's 

participation as a party to the Interstate Agreement 

on Qualification of Educational Personnel. Operations 

under this Interstate Agreement are dependent on the 

execution of contracts with other states; contracts 

have been signed with a number of other states and, 

since the contract remains available for signature 

by additional states, the number is subject to increase. 

In addition, Hawaii accepts and certifies teachers 

from any accredited teacher training institution. 

In turn, OOPS, when requested to do so by other 

jurisdictions, shall vouch for the certif icability 

of qualified teachers or prospective teachers who 

are graduated from Hawaii teacher training institutions. 

In-Service Training 

DOE shall maintain an ongoing educational development 
program for special education personnel. The purposes 
of such in-service training shall be to assist special 
education personnel who have not completed all special 
education certification requirements necessary to 
meet DOE certification criteria, and to improve and 
upgrade the knowledge and skills of all educational 
personnel who serve special education students. 

Two methods of in-service training shall be provided; 
regularly scheduled coursework; and unscheduled 
training programs in response to specific requests. 

The process of determining and providing regularly 
scheduled special education in-service courses shall 
be based on existing OOPS procedures. An annual survey 
of the in-service training needs of educational person- 
nel shall be conducted by OOPS through the district 
offices. Input shall be solicited from all teachers 
serving special education students, diagnostic per- 
sonnel and administrators. Private agencies provid. ^g 
contractual special education services shall be 
included in the district survey. Each district shall 
summarize its results and transmit the information 
to OOPS, whei?e it shall be combined into a statewide 
summary. OOPS ^shall transmit copies of the statewide 
summary to SEB and the Teacher Education Committee 
on Special Education of the University Council on 
Teacher Education for review, comments and suggestions. 
OOPS shall call a meeting to plan and schedule special 
education in-service training for the upcoming year. 
Participants from the following agencies shall be 
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training 

programs 



included: SEB; school districts; UH; Community 
Colleges, other colleges and universities having 
special education programs. 

In-service training activities may include credit 
courses applicable toward degree programs, credit 
courses not applicable toward degree program*, DOE 
"B" credit courses, workshops, and institute§. such 
activities may be offered both on and off a university 
campus, in regular or summer university sessions, 
..evening courses. Where appropriate, OOPS shall arrange 
for these activities to be provided by the College of 
Education, College of Continuing Education or Com- 
munity Colleges of the UH and by other colleges and 
universities in Hawaii and by colleges, universities, 
regional and national agencies from the mainland. 

OOPS shall include the schedule and description of 
special education in-service training courses in' its 
general in-service training announcements and schedule 
of courses to be offered. The participating colleges 
and universities shall also include course information 
in their catalogs. 

To accommodate in-service training needs which may 
arise during the school year and are not covered by 
regularly scheduled courses, DOE may arrange for in- 
service training activities offering specific skill 
develofMnent. These activities shall be based upon 
specific field requests which may be made during a 
school year. They shall be developed and offered 
on a short-term basis. 

Special education and other educational personnel 
needing specific skill training pertaining to special 
education shall request such assistance through their' 
school- principal or supervisor to the District. Adminis- 
trator of Special Education. The Administrator shall 
evaluate the request to determine the feasibility 
of providing the services using qualified district 
personnel, if appropriate personnel are available, 
the district shall inform OOPS of the requested 
training and plans for delivery of service. Training 
shall then be provided by the district. 

If the training cannot be provided using district 
personnel, the request shall be forwarded to SEB 
for assistance. SEB shall review resources available 
through other districts or from state, regional or 
national special education agencies to determine the 
most efficient and economical means for delivering 
the service. SEB shall coordinate the selection of 
services and arrangements for provisions of the 



SEB initiated 
training 



Non-DOE 

personnel 

included 



training with OOPS, SEB or OOPS snail then make 
appropriate contacts, authorize and, if necessary, 
coordinate the timing, content and delivery of the 
training to the requestina district. Information 
concerning the availability of these training oppor- 
tunities shall be disseminated by SEB to ail appro- 
priate special education and other educational personnel. 

There are some cases in which it is more efficient 
for SEB to plan and administer an in-service training 
session on a statewide basis. 'Examples of appropriate 
topics are; new programs, curriculum guides, program 
standards , implementation of various aspects of the 
State Plan, In such cases, SEB shall review the need 
for such training with the districts and coordinate 
its activities with OOPS. 

Special education personnel from agencies providing 
contractual services to the DOE shall be eligible to 
participate in DOE in-service training programs. 
When capacity of the training sessions limits enroll- 
ment, the following priorities shall e.pply: D DOE 
personnel and personnel from agencies providing 
contractual special education services in lieu of 
DOE placement; 2) other public agencies providing 
special education services; 3) other private special 
education schools and agencies; 4) DOE personnel shall 
be eligible to participate in in-service training 
programs conducted by other piablic and private agencies. 
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The Department of Education shall be responsible for 
providing leadership and coordination in utilizing a 
scientific approach to educational effectiveness through 
planning for studies and surveys, as research activities. 
This accountability for effectiveness of programs and 
services is required by HRS, Section 301-26: 

^' Studiee^ Surveys^ Rules . The Department of 
Education shall eatabliah and make such studies, 
BurveySj evaluation and rules and regulations as 
are necessary to carry out the purposes of this 
part. " 

In conducting educational research, DOE shall use 
one of five basic approaches. 

Institutional or organizational types of research may 
be historical studies, planned rational searches to 
affect organizational or institutional changes, or 
studies to develop data which may, influence or impinge 
upon administrative or legislative bodies in the^ 
decision making roles. 



Evaluation research may be larcfe or small scal^ surveys 
or more highly structured studies to provide informa- 
tion as to the effectiveness of broadbased interventions 
affecting student activities. 

The input-output approach focuses on the study of edu- 
cational outcomes in relationship to the resources 
utilized by the students and teachers. 

The process approach is an attempt to examine the 
effectiveness of processes and methods used in the 
classroom in developing students. 

Experimental approaches and methods are utilized in 
testing out a single or multi-faceted method, equipment, 
materials or skills, making comparative studies, or 
attempting to develop innovative approaches or models 
to improve education. 

The State of Hawaii has established numerous offices 
and departments which may assist DOE in developing 
accountability and evaluating effectiveness of programs. 
Additional sources are private foundations and other 
state and national institutions. The following are 
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some of the resources which should be considered to 
conduct educational research in Hawaii: Office of 
Planning and Budget; Department of Budget and 
Finance; University of Hawaii; Legislative Reference 
Bureau; Hea}.th and Community Services Council via 
private foundation funds for research projects; 
regional educational agencies; mainland colleges 
and universities where local- graduates are working 
on doctoral dissertations or other research; and 
U,S. Department of Labor • 

DOE should conduct or cause to be conducted the fol- 
lowing research studies. SEB should participate in 
and coordinate the research activities. 

Follow-up studies of graduates of state^operated 
schools for the handicapped 

Third party evaluations of all programs in special 
education to establish cost effectiveness and 
accountability for such programs 

Studies on the successes or failures of the ^ 
integration of mildly handicapped students into 
regular programs 

Studies of program delivery services and resources, 
optimal class sizes, utilization of paraprofesstonals 
in special educaton, needs assessments , and the 
effectivenss of the concept of contracted seriri^es ^ 
to private agencies 

Experimental research on types of diagnostic tools 
appropriate to Hawaii for screening , assessment, 
and evaluation of students for placement in special 
education programs 

Applied process research in learning methods, 
teaching materials , and techniques in education 

Studies on effectiveness and evaluation regarding 
the use of federal funds in improving special 
education in compliance with federal regulations 

Follow-up studies on the impact of pre-service 
and in-service training and their impact upon 
successes or failures in teaching handicapped 
students 

Studieb on teacher competence and the evaluation 
of teacher performance 
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study and review of the State Plan for Special 
Education and Services for necessary updating 
or revision to meet the changing needs of educa^ 
tion in Hawaii 



Authorization of 
research 



All studies, surveys or research activities in special 
education shall be cleared through OIS and shall be 
approved by the Superintendent and the Board of Educa- 
tion before conducting such activities in DOE. SEB 
shall be involved in the planning and development 
of all research activities which affect programs for 
exceptional students and their parents. SEB may 
cooperate with private agencies, other State offices 
or departments, and/or colleges and universities in 
order to design, plan and conduct research studies 
after they have been officially approved by the Board 
of Education. 



Funding for 

research 

studies 



The funds for research studies are expected to be 
provided primarily by the U.S. Office of Education. 
The funds are to be channeled through the state admin- 
istration. Additional research funds may be provided 
by the State Legislature and other public and private 
organizations. 
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Chapter IX 
MANAGEMENT SYSTEMS 
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Planning and 
budgeting 



In order to implement ^and operate Hawaii's special 
education programs, certain management systems to 
plan, administer, and improve the programs are 
required. For most applications/ existing systems , 
employed by DOE or by the Sta^e are used or adapted 
for use. The management systems for special educa- 
tion specified are teased on adherence to Hawaii State 
Program Planning Budgeting System (PPBS), Act 186; 
the current PPBS reporting schedule is followed and 
forms are employed, as much as possible. The des- 
cription provided of each system specifies the 
management requirements and processes necessary to 
fulfill each function. 

System requirements^ are defined for each of manage- 
ment's primary functions; 

Planning: eysteme for establishing future goals 
and objectives for especial education in Hawaii 
and the resources committed to achieving these 
goals and objectives. / 

Budgeting: systems^or estimating the detailed 
financial resources required to implement' and to 
operate special education programs * 

Monitoring: systems for determining conformance 
of prograr^s to planned objective's ^ guidelines ^ 
standards ^ end imp lementation schedules . 

Evaluation: systems for assessing the effective^ 
ness of special education progranjs. 

Information: systems used to generate the data 
required to support the planning^ budgeting^ 
monitoring and evaluation systems ^and other res- 
ponsibilities of the various organizations involved 
with special education. 

Planning and Budgeting Systems 

Planning and budgeting for special education in Hawaii 
shall encompass several aspects: the State Plan for 
Special Education and Services^ which defines the 
long-term goals, objectives, program standards, 
policies and procedures for special education programs; 
the annual multi-year program planning for special 
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State Plan for 
Special EduQation 
and Ssvvices * 



Updating the 
State Plan 



education programs; and the biennial budgeting for 
implementation of special education programs. 

The State Plan for Special Education and Services 
shall define the policies, standards and procedures 
to be utilized in the implementation and operation 
of special education programs at all levels within 
DOE for the nexJb six years. It ahalOL define the target 
populations I the roles cuid responsibilities of the, 
various orgamizations involved in special education, 
the goals and accomplishments to be achieved. It also 
shall specify procedures and resource requirements 
for the implementation of special education programs. 
The plan shall provide a guide for future budgeting, 
program evaluation and monitoring activities. The 
State Flan for Special Education and Services shall 
be prepared and coordinated by the SEB in consultation 
with state and district DOE offices, principals, 
teacher swthe Department .of Health, the Department 
of Social /services and Hocusing, the University of 
Hawaii, o^her state agencies, and community and parent 
groups. /The plan shall cover all aspects of special 
education and its development involves all groups 
concerv^ed with and interested in special education 
in Hav/aii. The plan shalJL cover a six-year period 
to correspond to the State of Hawaii's six-year program 
and financial planning period. 



The State Flan for Special Education and Services 
shall be updated annually as part of an ongoing plan- 
ning effort.' Portions of the total plan which have 
been designated as having high priority- shall be 
singled out each year for an intensive review. Since 
the plan deals with overall state goals, population 
trends, and resoarce allocation's, the prime respon- 
sibility for the anhual updating effort shall belong 
to SEB with technical assistance to be provided from 
the Office of Planning and Budget (OPB) , and with 
inputs from schools, districts and other state offices 
such as DOH, DSSH, and the University of Hawaii. The 
involvement required of additional organizations and 
persons shall depend on tht particular portion of the 
plan and problems to be solved. 

SEB shall recommend those sections of the plan to 
be updated each year. The recommendations shall be' 
prioritized by SEB according to the following criteria: 

reviews mandated by the Legislature , the Govp.rnor , 
the Board of Education, or the Superintendent i 

"^ecent state and/or federal legislation involving 
special education; 
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Figure 3 



AN NUAL UPDATING PROCESS 
STATE PLAN FOR SPECIAL EDUCATION AND SERVICES 
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advancis in the field of epeaiat educatiofi which 
indicate move effective approaches to supplying 
specixl education a^rvices^ 

sections of. the plan which have experienced dif- 
ficulty in implementation, 

> 

The updating process shill include inpu^ and Dartici-* " 
^ pation from numerous organizations with 0^ jiro^^iding 
technical assistance in the analysis. Figure 3^*^ 
provides an illustration of the updating , process. 

The second type of planning for special "education 
shall be t^he preparsLtion of the annual, six-year Program 
and Financial Plans /required l)y ACT 186. The^e plans 
shall projject the program objectives, results expected, 
and 'the financial *re50\irces required e^qh year for ' 
a projected six-year period and require updating each 
year. Since the State Plan for Special Education and 
Serviicee- shall specify the implementation objectives 
for special education for the next six years, the 
objectives and projections of the multi-year Program 
Plan for 1975-81 for special education shall be con- 
sistent with .those of v the State Plan. 

Annual planning shall be developed-^along pVpgram 
delivery categoriess, The fi^llowing .program delivery 
categories shall be utilized for special educati^bn: 



Identification^ Diagnosis , and Prescription 
Full-Time Self-Cpntained Class 
Integrated Self-Contained €lass 
Resource Services *' / 
Itinerant Services I 
Designated Services 
State Special Educdtion Schools 
. Non-puhlic School Services 

Management and Support Se/*vices 

\' /'^ 
The services included in each category are described 
more fully in the Program Delivejfy Services Chapter 
of the State Plan for Special Education and Services . 

In each program deliv^r^ category/ the resource require- 
ments and the level of funding shall be established 
by identifying and determining the cost of the 
resources (personnel , supplies , equipment;' facilities) 
whicA are required to produce the necessary special 
educatipn program or service. This ' approach shall 
be used for determining both the appropriate cost 
of an individual program delivery service (e.g., cost 
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per special class) and the total cost of special 
education for a district of the State (e.g., district 
budget reque^st for special education) • The planning 
and budgeting process shall utilize the current costs 
'of each program delivery category by handicapping condi- 
tions to jarrive at the total special education costs. 

The process of planning the resource requirements 

and the level of funding shall consist of three steps: 

tJeedfi Aseesement 

serviced and functions required in each program 
delivery category 

t 

nurr^ber of students who require special edu- 
cation services and their characteristics 
(learning problenc , severity ^ <^9^j location) 

Resources Required 

resources necessary in each progra^^i delivery 
service to provide tne approprtate sez^vzces 
and functions specified in the needs assessment 

resources and mix of program delivery services 
required to serve the special education student 
population with the characteristics identified 
in the needs assessment 

^ The determination of resources shall be based 
on guidelines and program standards for each 
program delivery service category established 
by DOE; the specific resources shall vary «by 
program delivery service categories. Figure ^ 
indicates the resources appropriate for funding 
in each program delivery i^erviv-re category. 

Cost Determination 

using current^ costs of sped fied' resources ^ 
determine the cost of providing each program 
delivery service 

using the cost per program delivery servtce 
and the amount of resources required to serve 
the identified special education student 
population, calculate the costs of special 
education 

This process is very close to the existing procedures 
in Hawaii in which instructional personnel and expenses 
are requested to serve identified special education 
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RESOURCES TO BE FUNDED IN EACH PROGRAM DELIVERY SERVICE 



Program Delivery Services 

Identification, Diagnosis, 
Prescription 



Resources to be Funded 

Diagnostic personnel 

Supplies and equipment 

Transportation 

Purchase of outside services 



Full-Time Seii-Contained Class 



Teacher 
Aide 

Supplies and materials 

Special equipment and facilities 

Classroom operating and maintenance 



Integrated Self -Contained Class 



Teacher 
Aide 

Supplies and materials 

Special equipment and facilities 

Classroom operating and maintenance 



Resource Services 



Teacher 
Aide 

Special suppfves and materials 
Special equipment and facilities 
Classroom operating and maintenance 



Itinerant Services 



Teacher 

Special supplies and materials 
Special equipment and facilities 
Teacher transportation 



Design;iM;d Services 



Teachf r, specialist, or therapist 
Special supplies and materials 
Special equipment and facilities 
Teacher transportation 
Purchase of outside services 
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Figure 4 .continued 

Program Delivery Services Resources to b,e Funded 

State Special Eiducation Schools / " Teachers ^ ^ 

Aides 

Support personnel 
adminiMrative 
counselor 

^ librarian 

Supplies and mat'^rials 

Special equipment and facilities 

Re^iidential living 

Non-Public School Services Teasers and instructors 

Aides ^ . 

,^ Supplies and materials 

Special equipment and facilities 
Classroom operating and maintenance 



Management and Support Services Administration 

Clerical 

Program planning 
Supervision 
Program evaluation 
In-Service training 
Specialized equipment 
Physical facilities 
Transportatii^n 



^1 



^'7 

J 
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students. The major change is that the special 
education programs and services that are to be funded 
are formalized and broadened. ^ 

The overall policy guiding the responsibility for 
formulation of 'the annual program plan shall be that 
those organizational units having responsiblity and 
accountability for portions of special education 
programs shall have planning responsibility for those 
portions. The general planning process is shown in 
Figure 6. 

The school principals shall provide planning input 
on special education personnel requirements to the 
district office and shall be responsible for planning 
"other current expenses" and "equipment" expense 
requirements. 

The districts shall be responsible for planning 
special education programs at the district and inter- 
schcol level. The districts shall have maximum flexi- 
bility in designing and planning special education 
programs within the established state policies and 
guidelines. District planning shall conform, however, 
to policies, regulations, procedures, and program 
standards. This planning responsibility shall include 
plannj.ng for expansion and workload, as well as cur- 
rent service' items. The districts shall prepare 
plans for district personnel requirements and compile 
all the school level plans for equipment and other 
current expenses for the district. 

As an input into planning for special education pro- 
grams and services to be provided by DOE, all available 
data from othet agencies shall be utilized. SEB shall 
coordinate the development of working agreements with 
other state agencies to provide DOE with information 
on handicapped students participating in other agency 
^j:c>g^anTS^- Coordination, cooperation, and information 
exchange between DOE and DOH, DSSH, other public 
agencies, community agencies, private agencies, parent 
organizations, physicians, and other ind.widuals 
shall be implemented on a systematic basis. Central- 
ized informatiion from other agencies shall be collected 
by SEB and distributed to the districts in whose area 
the potential special education students reside. 
When appropriate, the schools and districts shall 
work directly with local units of other agencies and 
with private agencies and individuals to obtain and 
exchange information directly. Adequate safeguards 
to protect the confidentiality of individual informa- 
tion* shall be employed. 



Figme 5 

SPECIAL EDUCATION PLANNING PROCESS 




Schools 

Conducts needs assessment 
Develop school stctffing needs 
Plan other current and 
equipment expenses 



District 

Develops staffing plans 
Compiles school and other 
current and equipment expenses 
Envelops district office plans 



Special Education Branch 

Reviews district plans 
Develops SEB^office plans 



CIS Review 



OPB Review 



Superintendent's approval 





Other agency 




input 




{DOH; DSSH; 




community; 




private and 




parent 




organizations) 
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planning 



Budgetinq^ 



Other planning 
systems : 
research 
pro3ects 



SEB shall be responsible for reviewing district 
special education plans ^ for planning statewide 
Special education programs, and the branch operations. 
In addition, technical assistance shall be provided 
by SEB to districts and schools in their planning 
efforts whenever necessary. 

The Assistant Superintendent of OIS shall review 
district and SEB plans before sending them to OPB. 
OPB shall review the plans for conformance to OPB 
instructions. The plans shall then be consolidated 
and sent to the Superintendent. 

The third type of planning for special education is 
the short range, biennial budget. The budget shall 
assign a dollar amount for each expense item to the 
resource requirements for special education programs 
and provide the short term plans for implementation 
of the special education programs specified in the 
State Flan for Special Education and Servicee and 
the multi-year pro7rcan and financial plans. 

The budget submissions shall be identical to the 
first two years of the multi-year program plan des- 
cribed previously, except that the budgets shall 
provide more detailed cost information. 

Since budget requests shall be expansions of the 
program plans, most ot the data required for the 
budget submissions shall be developed in the process 
of preparing the program plans. Budget requests shall 
be submitted only after the program plans have been 
approved. 

Responsibilities and procedures for preparing, review- 
ing, and approving the biennial budget shall be iden- 
tical to those for the multi-year program plans; how- 
ever, budgets shall be required only every other year 
for the State's biennial budget cycle. As with the 
annual plans, SEB shall review and comment on all 
district special education budgets. After SEB review, 
the budgets shall be reviewed by the Assistant Superin- 
tendent of OIS. They then shall be consolidated by 
OPB and submitted to the Superintendent. 

The Project Management System (PMS)^ developed by the 
Management Services Branch of the Office of Planning 
and Budget, (TAG 73-6262)', Project Management System 
Manual, June 1973, shall be utilized in the implemen- 
tation of special education research and development 
programs. FMS provides a management system for the 
planning, ongoing monitoring and evaluation oT research 
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and development projects within DOE. Exempted from 
PMS guidelines shall be federally-^funded school and 
district level projects that are not research, planning* 
development, evaluation, comprehensive or installation 
projects . 

Facilities planning and the planning and budgeting 
for capital projects shall be coordinated and performed 
by the Facilities and Auxiliary Services Branch of the 
Office of Business Services in DOE. Both SEE and the 
districts shall have information on and input into 
plans for facilities intended for special education. 
A task force shall be formed comprised of represen- 
tatives from SEB and the Facilities Branch r.o review 
and revise, if necessary, all facilities standards 
foi special education to ensure that the spe^cif ications 
provide for facilities appropriate to the needs of 
special education students. In addition, the multi- 
year program plan for 1975-81 for special education 
shall be reviewed by the task force for its impact 
on the future requirements for special education 
facilities. 

After the Appropriation Bill is signed, the Department 
of Budget and Finance shall disseminate budget execu- 
tion policies and instructions to the departments. 
These instructions shall govern the submission of 
operational expenditure and program plans and allot- 
ment requests by DOE. Operational expenditure and 
program plans shall be required for each program for 
which funds have been appropriated. Th^ plans shall 
be reviewed by the Department of Budget a^d Finance 
and funds shall be allotted based on the approved plans, 
Expenditure plans shall be comprised of tw6 portions: 



'i.aK sn: 



the quarterly outlays of funds by 



akaracters of expendi tuves jor a program; 



Allotments 



a plaK describing in narrative form vrogram 
obc eatives and activities for each quarter. 

Allotment requests, along with expenditure plans, 
shall be requested from each department. The requests 
shall be made for funds by programs, by quarters, and 
by character of expenditures. 

Within DOE, OFB shall pre'pare the allocation and budget 
execution instructions. These instructions shall 
indicate the funds and positions allocated to the 
various offices and districts and the guidelines for 
submission of the operational expenditure and program 
plans by the offices and districts. 
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Responsibility for allocations and for preparation of 
operational expenditure and program plans and allotment 
requests shall be undertaken by those organizational 
units responsible for the planning and budgeting for 
special education programs. 

District offices shall be responsiile for the ^ 
allocation of resources to district-wide special 
education programs and to the 8Qh(3pls for their^ 
spe'cial education requirements . 

District offices shall have overall responsibility 
for the preparation of operational expenditure ^ 
and program plans for district and school special 
education programs , 

Schools shall prepare operational expenditure and 
progrcCm plans for equipment and supplies for input 
into the district plan* 

SEE shall prepare operational expenditure and 
program plans for branch operations and statewide 
special education in-^service, research, and 
experimental programs . 

Annual staffing requests for special education posi- 
tions shall be submitted by the districts to SEB by 
December of the year before the upcoming school year. 
SEB shall review the requests, issue allocation numbers, 
summarize them on a statewide basis, and make recom- 
mendations for special education staffing allocations 
to the Assistant Superintendent of OIS. The Assistant 
Superintendent shall review the allocations and submit 
recommendations to the Superintendent. Specific 
operating procedures are detailed in the document, 
Staffing Standards and Allocation Procedures for 
Special Education. 

Monitoring Systems 

Special education programs shall be monitored to 
determine if programs are being implemented and 
operated according to planned objectives and schedules 
and in conformance with program standards, established 
instructional policies, and legal and administrative 
directives. Information on the status of programs 
from monitpring activities shall provide the basis 
for the evaluation, planning and budgeting, of special 
education programs. As- there are several organiza- 
tional upits responsible for special education programs 
in Hawaii, several levels of monitoring shall be 
requires. - ^ 



/ 



/ 
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State-'level SEB shall monitor the activities of districts and 

monitoring schools to ensure conformance to program standards, 

policies, directives and to determine the progress 
0|f implementation of special education programs. 

OPB shall coordinate with SEB in the collection of 
regular monitoring reports from districts. 

District-level Districts shall monitor the schools' operation of 

monitoring special education programs to ensure that implemen- 

tation is in accord with approved policies, procedures 
and program standards. 

Both schools and districts shall monitor the progress 
of individual students. Schools shall monitor student 
progress while the students are receiving instruction 
or other services from them. Districts shall monitor 
students from the time they are identified as handi- 
capped until they reach age twenty or are no longer 
eligible for special education. 

School principals shall monitor the day-to-day opera- 
tions of special education classes and programs. 
The information needed for this monitoring function , 
shall be left to their discretion. However, they 
shall collect, at minimum,, information required to 
report student progress to the districts. 

Both quarterly? and annual progress reports shall be 
employed by the schools, districts, and SEB to monitor 
special education programs. These reports shall be 
reviewed to determine if programs are progressing 
as planned. Based on this assessment, the need for 
evaluation or corrective actions shall be recommended. 

Variance Existing procedures shall be adapted for monitoring 

reports special education programs. The Variance ^Report 

required by Act 185 shall be employed as the basic 
instrument for the annual report for special educa- 
tion programs. DOE's Quarterly Report on Program 
Operations shall be employed for the quarterly moni- 
toring of special education programs. 

The Variance Report on Special Education Allocation 
shall also be submitted by the districts to SEB about 
two weeks after the actual enrollment count at the 
beginningL of. the school year. ^ This report wil^ provide 
* information^ far determining if staff acljustments ajre 
required in order to conform with state staffing 
standards. SEB shall make recononendations on staffing 
adjustments for the Assistant Superintendent of OIS 
who will submit recommendations to the Superintendent. 
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On a periodic b^sis, consultants from SEB shall visit 
programs in the districts as part of the ongoing 
monitoring activities. At least each program delivery 
option (except Management and Support Services) in 
each district shall be visited once each year. A 
representative^ sample of classes in each progrcuu, 
determined by the consultant^ shall be observed. 
During these visits, information on the annual and 
quarterly reports shall be reviewed. Program visit 
reports shall be prepared for each program visited 
(Figure 6). 

The following procedures shall be utilized when 
conducting program visits: j 

Prior to any visits to schools or operating 
programs J SEB personnel shall contact the appro-- 
priate District Superintendent to arrange for 
a visit, preferably a Qoint visit with the 
District Administrator of Special Education. 
It may not always he practical or necessary to 
make joint visits, hut SEB personnel shall keep 
the District Administrators of\ Special Education 
informed of their activities in their district. 

Following each visit, SEB shall provide a copy ^ 
of the site visit report to the District Superin- 
tendent, This comnunication shall be direct 
between the Director of SEB an:d the- District 
Superintendent , A copy of this report shall go f. 
to the Assistant Superintendent of OIS and to 
appropriate district personnel, as indicated by 
the District Supo.rintendent. 

Any implementation problem that arises shall be treated 
initially at the district level. The SEB consultant 
shall work with the District Administrator of Special 
Education and other district personnel to resolve the 
problem. It may be appropriate to request additional 
persons from the state office to provide additional 
input or assistance . 

If a solution is not forthcoming or the problem per- 
sists, the District Superintendent shall then be 
brought into the process to enforce the approved 
policies or to determine the need tor district devia- 
tion from state policies. 

If a solution is not reached at this level, the 
Assistant Superintendent of the OIS and the District 
Superintendent shall meet to resolve the problem. 
It is anticipated that very few problems will reach 
this lovel. 
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Figure 6 
PROGRAM VISIT REPORT 



Program: 



District: 



Dates visited* 
SEB 

Consultant: 



Administrator of 

Sp^ial Education 
and^Wrvices: 

Attach lists of persons interviewed and their titles and schools visited • 
!• Brief description of program 

I ^ ' 

2. (Review the most recent quarterly and annual progress reports with the 
district administrator. Indicate any necessary revisions. 



3. What variances were indicated in the last progress report? What we.re 
the reasons for the variances? Do they still exist? 



4. 



Describe the facilities, equipment, and materials employed, 
standards being followed? 



Are program 



5. Verify the types of students attending the program. What are their handi- 
capping conditions? Identify the number of students by handicapping condi- 
tion. Arc program standards being followed? 



6. Do pupil/teacher ratios meet state standards? (Attach a list of classes by 
:hool, by enrollment, including the number of teachers and aides in each.) 



set 
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Figure 6 
PROGRAM VISIT REPORT 

7. Do teacher qualifications meet state ?tandards? {Attach a^\ist of teachers 
with tlieir credentials and qualifications.) ' 

8. Briefly describe the instructional approach and curriculum* Are state 
guidelines being met? 



9. Does the prograrr;i evaluate pupil progress? Des'cribe the procedures and 
results. 



10. What problems have hindered implementation of the program in the past? 
What problems are anticipated in the future? 



11« What improvements are n-cessary in the program? 

12. What outstandmg features of the program might be replicated elsewhere? 



13. Other comments * ^ 
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If It is not possible to achieve resolution at this 
level, the problem shall *then be brought to the 
Superintendent (or to the Superintendent's Group 
first if the problem is general enough) for a decision. 

Evaluation Systems 

Evaluatiorf is the comparison of predetermined objec- 
tives and standards with actuaJ results. The program 
plans shall describis the financial objectives; and 
evaluation report's shall provide information on ^he 
actual results achieved, the implementation progrt s, 
and program construction • y 

Evaluati-ons shall involve intensive examination of 
programs on a pericolic basis. Evaluations shall nor- - 
mally be performed to determine whether programs are 
effective,. have appropriate program designs, and ara 
reaching the intended beneficiaries. Because of the 
intensity of these evaluations, they cannot be per- 
formed routinely for every program. 

Evaluations shall be perfom\ed on a periodic basis 
for selected programs only. Initiating an evaluation 
of a program or components of the program may result 
from a review associated with monitoring activities. 
For example, continuing nonattainment of planned 
effectiveness measures would be cause for an in-depth 
evaluation. The requirement for an evaluation may 
also result from requests from^the Board of Education » 
the Superintendent, the Legislature, or cr^ Governor. 

A minimum of one evaluation shall be performed earh 
year. The evaluations shall be performed on one of 
the special education programs in the State or a 
significant part ot that program each year on a 
rotating basis. 

These evaluations shall be performed by the Evaluation 
Unit in DOE or by an outside third party. 

Information Systems 



In performing its overall functions for special edu- 
cation, SEB shall maintain aggregate information on^^> 
the State's special education students and the servi?>! 
provided and resources required. Information on 
special education students and personnel shall be 
collected as part of the annual school and district 
survey conducted by OPB. The districts shall collect* 
the data, complete the appropriate forms and transmit 
them to OPB. The data shall be summarized and main- 
tained in an aggregate form by OPB and submitted to 
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SEB. The special education student and personnel 
*ata which shair be required from the annual survey 
^ are special educatibn programs, student waiting list, 

special services personnel, special education support 
personnel, and special service support persor4nel» 

Student / . Since the schools and dislyict s ^ s hall be responsible 

infoirmation for the ident:^cation, diagnosTsT prescription, and 

* placement of special education students aafwell as 
service to such students, information files on indi- 
vidual students and Student progre^ ihall be main- 
tained at the school ancV'district le^?eJL. The recora- 
1 mencjed types of information to be collebtad by the 
i school and provided to the di^^trict offices on studsnt 
pr^ress^are shown in Figure 7. Information sh^^ll be 
coflected when a student is referred, is evaluatj^d, 
has program recommendatioAs developed, moves intb 
and out of school programs, is provided supportive 
services by school or district level personnel, and 
leave the school system, and up to age twenty. Appro- 
priate safeguards to maintain the confidentiality of 
individual student records shall be observed. 

• 

Both schools and districts shall maintain detailed , 
information on students, teachers, classes, resource 
iTOcms, equipment, faci lities / and budgets in regular 
•and special schools sufficient to prepare the requiresH. 
planning, budgeting, an^ monitoring docuir.ente. 

v/fienever ntcessary, sup£)ort in the design of infonoa- 
ticn systems, data collection instruments and proce- 
-^res shall be provided to SEB /"^districts, and schools 
V/ Information SysteiriS. 

DOE'S accountiiia codes shall incorporate the neK 
special education program structure ;an4 additional 
services. Special Program Function Codes shall include 
special education prbqram. deliverv service cateaories. 
Vocational Curricula Project Codes shall '^iyclude the 
services specified in the Career and Vocational Edu 
cation Chapter of tne State Plan, 



Activity 
Referral 

Testing 
Dia^gnosis 



Educational 
e c onnme ndation s/^ 



Sc. ftoof r e i s t r ation 



Dyopout 

Special/ supportive services 
Transfer / 

i^raduation/ completion o 
(elementary, secondary > 
special prograpis) 

Completion or dropout follow-up 



Figure 7 

STUDENT PROGRESS INFQRMATIOR 

Information to be collected 



RefeVral source, date of referral 
Student information 

Tests administered, dates 
Test results 

Vocational evaluation results 

Date of diagnosis 
Diagnosticians* reports 
Handicapping condition diagnosed 

Placement 

Curriculum, media, and materials 
Short-term plan 
Long-term objectives 
Annual teacher revi^ 

School, date, classification 

Grade at entry ,2 school type (regular, 

special, pxivkte) 
Courses or ||&/grams entered 
Record of performanl^ 
Teacher namies 

Reason, date 

Service provided, dates * 

School transferred to, date 
Reason for transfer 

Date of graduation 

Re^commendation for additional training 
Employment 

Dates of follow-up ^ 
Status: 

Employment (company, address, job) 
Advanced training ^ 
Education (school , location, program) 
Sheltered workshop 
Armed services . * 

Other & 



Chapli^r X . ^ 
IMPLEMENTATION 



New 

changed 
activities 



Six year 
phase-in 



Priority 
areAs 



Content of 
Implementation 

Plan 



The implementation 6f t-he State Plan for Spectal 
Edupation and Serutc'ee* specif ies the activities 
required to improve and" expand special education ^ 
in Hawaii. The implementation concentrates on those^ 
activities which are new or changed; those existing 
activities which are to be maintained or continued 
are not specified. 

The time frame for the implementation is ^ix years, 
1974-75 through 1980-81 to coincide with the state- 
wide planning period. A phase-in approach is used 
in planning for implementation. The phase-in ^approach 
compares the current situation with the filial goals 
specified in the State Plan for Special Eiuaation 
and Services for 1980-81; then regular annual incre- 
ments of increased levels of service are recommended 
to close any gaps between the current and desired 
situation. This approach recognizes t4ie difficulties 
in new program startup, availability of specially ^ 
trained personnel, and increased costs'. By spreading 
■ the implementation somewhat evenly over six years, 
the transition difficulties are minimized and given 
time to be resolved. 

The priorities stressed in the implementation are 
those expressed in the philosophy of the State Plan 
for Special Education and Servt^ee. ^ 

,. Identification and diagnosis 'of handicapped 
^ildren in need of special education 

. ^ovisio.n of appropriate special education 

programs and services^ for unserved handicapped 
ahildfen 

Improvement of existing special education 
programs and services - ' 

- . Provision of sufficient numbers of trained 
special education personnel 

■Utilization, of all available resources to' 
serve special education students. ' 

The specific activities which need to be undertaken 
X in order to implement the State Plan for Special 
\Education and Services are grouped accbrdmg to 
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major areas in the plan. Additionally, the organiza- 
tion responsible for accomplishing the activity, 
those organizations which are to provide input or 
assistance', and the target completion date for each 
activity are specified. Projections on an annual 
basis are made for students to be served, tyj^ of 
special education service required, personnel; and 
costs. 
• 

Overall Special Education Student Projections 

The most important objective o^ special educa/tion in 
Hawaii is to provide appropriate educational programs • 
and services to every handicapped child in the state 
under age twenty. Under the State Plan for Special 
Education and Services, Hawaii is committed to reaching 
.th:^s objective by 1980-81. Figure 8 provides the 
estimated special edu<^ation population projections; 
approximately two-thirds of the total estimated special 
education target population are being served currently. 
To reacB the full-service objective, approximately 
5,900 additional handicapped children will have to 
be identified, evaluated, and provided service in 
the next six years. ^ 

Summary Statistics 

> ^ 

Annual summaries of the implementation requirements 
and costs are provided in Figures 9 and 10. To reach 
the full service objective will require: 




16,4 35 special education students 

to be served 6,150 students 

784 special education teachers... 2 70' '/teachers 

410 paraprof ess^onals / 376 

160 diagnostic personnel..'. 52 diagnos- 

ticians 

19 administ'^ti\?le personnel 5 adminis- 

trators 

The total annual cost in 1980-81 is projected to be 
approximately $22,000,000; this is an increase of 
$13,000,000 over the estimated annual co^ts in 1974-75. 
Of the increased costs, approximately 75% is due to 
an increased numbei: (5f students receiving special ^edu- 
cation services; the remainder is caused by projected 
increases in salary and other costs. An additional 
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Figure 8 

SPECIAL- Education student projections 



(Grades K-IZ) ' 
{Total Public and Private School Enrollment of 213,000) 



Type of 
handicap' 



Incidence 
rate 

% , 



Total 

school-age 
estirr ..i.ed 
population 



Number served 
197*3-1974 



Current % 
served 



Blind 

Partially sighted 
Deaf' 

Hard of hearing 

^ Deaf/ Blind , 

Mildly nnentally 
retarded 

Moderately 

mentally retarded 

Severely 

mentally retarded 

Profoundly 

mentally retarded 

Seriously emotionally 
handicapped 

Crippled 

Specific learning 

disabilities 
^ /« 

SUB TOTAL 
Speech 
TOTAL 



.01% 
.02% 
.10% 
.10% 

* V^"^ Vo 

1.50% 

' .30% 

.10% 

.05% 

.10% 
.10% 

2 .00% 

4 .39% 

3 .00% 
7 .39% 



* served in public agertcy programs 
❖* served in private agency programs 



20 
40 
210 
210 
20 

3,200 

640 

210 

100 

210 
■ 210 

4,260 

9,330 
6,390 
15,720 



15 
20 

173 
125 
4 

1,786 



« ** 
353 + 123 = 476 



89 



98 + 11 = 109 
129 + 7 = 136 

2,261 + 122 = 2,383 

A ■ . — ^ — , — , ^ 

5,316 
4,526 



9,842 
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7 5% 
50% 
82% 
60% 
20% 



56^ 



7H 



42% 



52% 

6-5% 

56% 

57% 
7J.% 
63% 
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SPECIAL EDUCATION STODENT PROJECTIONS 










(Grades K-12) 










(Total Public and Private School Enrollment of 213,000) 




•» > 

1 * 

/ 


















Incidence 


Total 0* 


Number served 


Current 70 


Estimated 


Current - 




fate 


school-age 


1973-1974 ' 


served 


number 


unserved 




of " 
70. 


estimated 
population 






unserved 
1973-1974 


* 






' 20 


15 


75% 


5 


25% - 






40 


20 


50% 


20 


50% 




• 10% 


210 


173 


82% 


37 


18% 




. 10% 


^10 




OO7O 


85 


40% 




.01% 


20 


4 


20% 


16 


80% 




1.50% 


' 3,20«L 


1,786 


56% 


1,414 


44% 




1 f\Of 1 

.3070 / . 


640 


353 + 123 = 476 




164 


26% 




. 10% 


^ 210 




42% 


121 


58% 




.05% 


100 






100 


100% 


y 


.10% 


210 


3 + 11 = 109 


52% 


101 


48% 




.10% 


210 


129 + 7 = 136 ' 


65% 


74 


35% 




2 . 00% 


4,260 


2,261 + 122 = 2,383 


56% 


1,877 


44% 




4 .39% 


9,330 


5,316 


57% 


4,014 


43% 




3 .00% 


6.390 


4,526 


71% 


1,864 


29% > 




7 .39% 


15,720 


9,842 


63% 


5,878 


37% 


ency programs 












.gency programs 

ERIC „ , 
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P Figure 9 ^- 

SUMMARY OF SPECIAL EDUCATION IMPLEMENTATION REQUIR 





1 


1974-75 


1975-76 


1976-77 


1977-78 


1978-19 


Students 

School age (5-17) 
^ Pre-school (0-4) 

Post-school (18-20) 

. 1 

TOTAL 


10,285 


11,105 
100 
35 


12,025 
190 
60 


12,955 
280 
95 


13,880 
376 
135 


10,285 


11,240 


12,275 


13,330 


14.385 


Teachers ^- 

School age 
Pre -school 
Post- school 


514 


555 
8 
3 


581 
15 
6 


» 

614 
22 
9 


659 
* 28 
12 


TOTAL 


514 


566 


602 


645 


699 


Educational Assistants 

School age 

Pre-school 

Post-school 


34 


104 
1 
1 


176 
3 
1 


249 
7 
2 


• 

297 
10 

3 


TOTAL 


34 


106 


180 


**' 258 


310 


uiagnostic irersonnei 


108 


117 


127 


i, 

135 


' 145 


Administrative Personnel 
District 

State * J 


7 
7 


8 
» 8 


1 

9 

■ - 9 


' 10 

' 9 


10 
9 


^ TOTAL 


14 


16- 


18 


19 

y 


19 


' lu'i 
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Figu^3 9 



SUMMARY OF SPECIAL EDUCATIQN^IMPLEMENTATION REQUIREMENTS 



•3 ^ 





1974-75 


1976-76 


1976-77 


1977-78 


1978-79 


1979-80 


1980-81 




10,285 


11,105 . 

mo 

35 


12,025 
190 
60 


12,955 
280 
95 


13,880 
.370 
135 


14,780 
460 

.150 


15,720 
550 
165 




10,285 

ft 


11.240 


12,275 


13,330 


14,385 


15,390 


16,435 




514 


555 
'8 

3 • 


581 , 
15 
6 


614 
22 

9 . 


659' 
28 
■ 12 


693 
36 
14 


726 
43 
15 




514 


566 


602 


645 


699 


743 


784 




34 


. 104 • 
■ 1 
1 


■ 

■ 176 
3 
„ 1 


-* 

.249 
7 
2 


297 
10 
•3 


342 
15 
4 


385 

/ 20 
5 . 


J 


34 


■ 106, 


180 


258 


310 


361 


' 410 




108 


117 


127 


135 


145 


152 


^ 160 


rinel 


7 
7 


8 
8 


. 9 „ • 
9 


10 
9 


10 

9 / 


9 


10 
9 




14 


16 


18^ . 


■ 19 


. 19 


-19 . 

^ ! 

J ** 


' 19 



* ' Figure 10 

StJMMAR^ OF SPECIAL EDU CATION IMPLEMENTATION 
^ — — ■ 





1Q7A 7*^ 
I7 1 ^ - 1 3 


— , J 1 

I7 » 5 - 1 0 


J,V ' 0-77 


1977-78 


1 f\ ^ A M 

1978'7 


Total Costly ($000) 
School age^ 
. Pre-school 


$9,371 


$11,347 


'$12,824 


$14,700 


c 

$16,881 




158' 


274 


44 1 




Post- school 




57 


117 


185 


' 260 


SUB-TOTAL 


$9,371 


$11,562 


$13,215 




$ 17 , 644 


Additional Implementation 
Activities 


^ '. 
91 


106 . 


- 

Ill 


91 


•91 


TOTAL 


$ 9,462 


$11,668 


$13)326 


$i?,417 


$17,735 


'Average cost per student ($) 












School age 


$ 910 


$ 1,010 


■ $ 1,040 


$ 1,100 


$ 1,170 ■ 


Pre-schqol 




$ 1,580 


$ 1,440 


$ 1,575 


$ 1,630, 


Post- school , 

r 




$ 1,630 
' 


$ 1,950 


$ 1,950 


$ 1,925 



Figure 10 



SUMMARY OF SPECIAL EDUCATION IMPLEMENTATIC3N COSTS 





1974-75 


1975-76 


1976-77 


1977-78 


;978-79 


1979-80 


1980-81 


ientation_ 
dent ($) 


$9,371 ^ 


$ 11,347 
57 


$12,824* 

117 


$14,700 
44 i 
185 


$16,881 
o03 
260 


« 

$18,850 
779 
316 


—5a 

$20,957 
952 
358 


$9,371 
91 


$11,562 
106 


$ 13,215 
111 


^ $15,326 
91 


$17,644 
91 


$19,945 
• 91 


$22,267 * 
91 


$ 9,462 


$11,668 

4i loin 

$ 1,580 
$ 1,630 


$13,326 

$ 1,440 
viJ 1,950 


$15,417 

\ 

$ 1,1Q0 
$ 1,5175 
$ 1,9*50 

i 


$ 17,735 

$ 1,170 
$ 1,630 
$ 1,925 


$20,036 

$ ^,220 
$ 1,690 
$ 2,105 


$22,358 

\ 

$ 1,275 
$ 1,730 
$ 2,170 





1 

JL 
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$91,000 per year is estimated to be required to 
support other implementation activities such as 
in-service training, highly specializted special 
education materials, a special education materials 
specialist, and the Advisory Committee. 

The average cost per school age student rises from 
$910 to $1,275; thi is primarily due to cost increases 
The average costs p r pre-school student and post- 
school student are considerably higher because it is 
assumed that these children will have more serious 
handicaps and requi;re more intensive education services 



More detailed projects for special education students, 
personnel, and implementation costs are given in 

Figures II to I? . 
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Figure 11 f'"" 
SPECIAL EDUCATION STUDENT PROJECTIONS 



Type of Handicap I 


197 3 - 1974 


: 74 - 1975 


1975 - 1976' 


197u - l977 


1Q77 - 1Q7A 


lyfo • lyli 


Sc h oo 1** A e 














Blind 


15 


16 


20 


20 






Partially Sighted 

\ 


20 


23 


i« 30 


35 


40 


40 

J 

2T0 


Deaf 


177 


1 O 1 

lol 


185 


190 


200 


Hard of Hearing' 


125 


136 


150 


165 


180 


ion 


Ucaf/ Blind 


A 


Q 
O 


IP 


15 


« > 

^15 


20 


,Mudly Menta'^y Retarded 


U736 


1,743 


2,00f0 


2,250 


2,500 


2,750 


Moderately Mentally Retarded 


476 


tS7 


500 


530 


580 


590 » 


Severely Me ntally Retarded 


89 


89 


110 


no 


150 


J70 


Pr^u:idly Mentally Retarded 






10 


20 


40 


60 


Severely "Emotionally Handicapped 


109 


120 


130 , 


^ 150 




190 


Crippled 


136 


144 


160 


170 ' 


180 


190 


Specific Learning Diiabilities 


2.383 


2,812 


3,000 


3.250 


3,500 


3,7S0 


SU3 TOTAU 
• 


5,316 


5,759 


6,350 


6,925 


7,555 


8,180 


Speech 


4,526 


4,526 


4,800 


5. iOO 


5,400 


5,700 


TOTAL 


9,842 


10,285 


11,105 


\ 


12,955 ' 


13,880 
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1 Figar^ U * 
S$!bciAL EDUCATION STUDENT PROJECTIONS 



^-f-^ 


1973 - 1974 


1Q74 - 1Q7K 


lyfD.^ lyfO 


197o " Iy77 


1977 - 1978 


1978 - 1979 


' 1979 - 1980 


1980 r 1981 | 


i 


15 


lO 


7 n 


cU 


20 


20 


20 


. 20 ' 




20 


23 




> 


40 


40 ' 


40 


40 




173 


181 


185 


190 


200 


210 


210 


210 




125 


136 






180 


190 


200 


210 




4 


g 


10 




1 c 

10 , 


20 


20 


20 ' 




1.786 


1.743, 


2.000 


2.25Q 


2.500 


2.750 


3.000 


3.200 


etarded 


476 


487 

f 


500 


530 


* * 580 


590 


62*0 


640 


rded 


89 


89 


no 


130 


150 


170 


190 


210 


ttarded 






10 


20 


40 ' 


60 


80 


100 


[a ndi capped 


109 


120 


130 


150 


170 


190 


200 


210 




136 


144 


160 


170 


180 


190 


200 


210 


>ilities 


2,383 


2.812 


3.000 


3,250 


3.500 


3.750 


4.000 


4.260 




5.316 


5,759 


6.350 


6.925 


7,555 


8.180 


8.780 


9,330 




4,526 


• 4.526 


4.800 


5. 100 


5.400 


5.70P 


6.000 


6.390 




9.84Z 


10.285 


11.105' 


12,025 


12.955 


B,880 


14.780 


15.720 
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Figure 11 (continue<Q 
SPECIAL EDUCATION STUDENT ^ROJtlCTIONS 





Type of Handicap 


1974 " 1975 


1975 - 1976 


1976 - 197? 


1977 - I9?a 


1978 . ?979 


1979, 




Pre -School 














:- 


Blind 

• 

. Deal 


_ _ 


10 


^ 5 
20 


5\ 
30 


40 ^ 






Hard of Hearing 




10 


20 


30 


' 40 






jt Deaf/ Blind 




5 




c 


5 






Moderately Mentally Retarded 




30 


60 


90 


120 ' . 






Severely Mentally Retarded 




in 


20 


30 


40 


s 




r'roiounCiy mentaiiy zveiaruea 




3 


10 • > 


15 


20 


2 




Severely Emotionally Handicapped 






10 


15 


20 


2 




Crippled ' 




10 


20 


30 


40 


5 




Specific Learning DisabiHtiea 
TOTAL 


-- 


in 
100 


^0 
190 


30 
280 


40 
370 


5 




Post-School 






\ 










Blind 
Deaf 




5 


5 


2 
10 


2 • 

10 






Hard of Hearing 




5 


5 


10 


10 






e Deaf/ Blind 






3 


3 


3 






Moderately Mentally Retarded 




15 


30 


45 


60 


7 




Severely Mentally R.etarded 




5 




15 


20 


2 




Crippled 

TOTAL 




35 




i£ 
95 


JO 
135 


j 
IS 


ERIC 


1-0 




-99- 









Figure li (continued) 
SPECIAL EDUCATION STUDENT PROJECTIONS 



1.0 
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i 


1974 - 1975 


W5 ' !V7^» 


1976 - 1977 


1777 - 19?« ; 


I97S - 1979 


1979 - 1930 


1980 - 19B1 


















•> 




5 


S 


5 


• 5 


5 


5 


• 




10 


20 


30 


40 


5C 


60 






10 


20 


30 


40 


50 


' 60 






b 




5 


5 


5 


5 


^.etarded 




30" 


60 


QO 


d20 


1 tri \ 
IdO 1 




Warded 




10 


20 


30 


40 




ou 


tetarded 




S 


10 


15 


0 n 

cO 




30 ! 

1 


Handicapped 




5 


10 


15 


CJ 


25 


30 








20 


30 


40 


50 


60 


abilities ^ 


— ** 


10 


• 20^ 


3 J 


40 


50 


60 






190 


280 


370 


460 


• 550 


t 






« 2 


z 


2 


2 


2 






5 


5 


10 


10 


15 


15 






5 


5 


10 






15 




» - 




3 


3 


3 


• 3 * 


3 


Retarded 






30 


45 


60 


75 


85 


Um ,>d 




5 


10 


15 


. , 20 


25 


30 








J_ 


JO 


10 


^5 


A 


L 




35 


60 


95 


135 




165 



7igurt 12 

STUDENT PROJECTIONS BY PROGRAM DEtlVBVCi SERVICES 



Program Delivery Service* 



1974 - 1975 



1975 - 1976 



1976 - 1977 



1977 - 1978 



1978 



School-Axe Students 

Full- Time Self* Contained Class 
Integrated SeU- Contained Class 
Resource Services 
Itinerant Services 
Designated Service « 
State Special Schools 
Non-Public Schools 
Transportdtttcn 



1,212 
3,521 
228 
4,560 

412 
442 
488 



1,245 
3,484 

710 
4,839 
153 
455 
372 
516 



3,428 
^ 1,223 

5,146 
244 
470 
374 
552 



1,414 

3,404 
i,dG2 
5,460 
287 
501 
374 
589 



Pre -School Students 

Parf Time Self-Contained Class 
Umerant Servit^es 
TOTAL 



60 
40 



100 



iy> 
42. 



195 



165 
115 



280 



Post^SchoQi Students 

Integrated SeU-Contained Class 
+ Work St^dy 
+ Sheltered Workshop 
TOTAL 



30 
5 
35 



50 
10 



60 



80 
15 
95 
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Figure I? ^ 
STUDENT PROJECTIONS BY PRCX}RAM DEUVERY SERVICES 



Services 



»ContJiina|) Clatt 
Contained Claat 
ket 

vices 
chools 



1974 - 1975 



1.212 
3,521 
22S 
4.560 

412 
442 
488 



1975 - 197b 



1,245 
3.484 
710 
4.839 

153 
455 
372 
^516 



1976 * 1977 



1.334 
3.428 
1.223 
5,146 
244 
470 
374 
552 



1977 - 1978 



1,414 
3,404 
l.SOZ 
5,460 
287 
501 
374 
589 



1978 " 1979 



1,549 
3.375 ^ 
2.456 
5.763 

351 

550 

188 

626 



1979 • 1980 



1,555 
3,273 
2.995 
6,000 
575 
545 
145 
651 



1980 - 1981 



1,789 
3,172 
3.574 
6,481 

* 606 
593 
132 
689 



-Contained Class 
es 



-Contained Class 

ay 

Workshop 
AL 



60 
40 
100 



30 
5 
35 



115 
80 
195 



50 
10 
60 



165 
115 
280 



80 
15 
95 



215 ' 

155 

370 



no 

25 
135 




125 
25 
150 



320 
230 
550 



135 
30 
165 
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Figure 13 




, ... \ 






TEACHER AND PARAPROFESSIONAL PROJECTIONS 








BY PROGRAM DEUVERY SERVICES 






Instructional Personnel 


1974 « 1975 


1975 - 1976 

c 


1976 - 1977 


1977 - 19^8 


1978 - 1979 




School-A^c Students 














FulNTime SeU-ConUined Class 
Teacher 

Paraprofessional 


115 
12 


119 

36 


133 
67 


138 

97 


151 
121 




'^N^tegrated Self-Contamed Class 
Teacher 

Paraprofessional 


239 
12* 


239 
36 


238 
60 


^ Ik 
• 23b 

83 


234 
94 




Resource Services 
Teacher 


9 


28 


48 


71 


96 




^ lUnei^ant Services ' 
Teacher 


42 


44 


47 


50 


53 




. ^signated Services 
^ Teacher 




10 


1 A 


> 
1 n 


13 


t 

I 


Statd Special Schools 
Teacher 

Par apr of atonal 


61 

I. 
o 


66 


69 
35 


73 / 
51 


78 
62 




Non-Public Schools 

Teacher 

Haraprofessional 


40 


41 


28 

in 


25 


25 
20 




Pre-School Students 














Full-Time Self-Contained Class 
Teacher 

Far aprof ess lonal 




4 
1 


7 
3 


10 
7 


13 
10 




Itinerant Services 


-- 


4 


8 


12 


15 




Post-School Students 














Integrated SeU-Contained Class 
Teacher 

Paraprofessional 




c 
1 


A 

1 • 


0 

2 


• 8 

3 




Vocational Personnel 




1 


2 


3 


4 
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> 








TEACHER AND PARAPROFESSIONAL" PROJEr TIONS 

8Y PROGRAM DELIVERY SERVICES 

? ' 





1974 - 1975 


1975 - 1976 


l97o - 1777 


IQTT 10*70 


IQ7fi IQ7Q 
17 « 0 • i7 » 7 . 


1Q7Q . IQAO 
i7*7 170W 


1980 - 1981 


" r-^'^ ^ 
































[•Contained Claist 






- 






10 J 


174 




115 


119 


133 


138 


t Cl 
1!>1 


•sional 


12 * 


JO 


O 1 


<)7 


121 


147 


174 


•Qontained Class 












232 


224 


239 


239 




£ JO 




■sional ^ 




JO 


ou 


O J » 


94 


105 


112 


ices 








.• 

•v 


96 


118 






r% 


7 ft 


4A 

TO 


71 


\ 


ces 












56 


42 


44 


47 


*50 


53 




^vices 








( 4 




14 


16' 






10 


10 ^ 


10 


13 


chools 












80 






61 


66 


69 


73 


78 


82 


IS ional 


6 * 


20 


35 


51 


62 


72 


82 


Hools 












7 n 


i f 


40 


41 


28 


25 




p 8 1 on 3 1 


4 


12 


14 


18 


20 


18 


17 


s 

'-Contained Class 












17 


20 




4 


7 


10 


13 


Is lonal 




, I 


3 


7 


10 


15 


20 


CCS 




4 


8 


12 


15 


19 


23 


ll 
















-Contained Class 










8 




10 




2 


4 


6 


9 


Itf'ional 




I 


I 


2, 


3 


4 


5 


*8onnel 




I 


2 


3 


4 


5 


c 
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^ Figure 14 

DIAGNOSTIC PERSONNEL PROJECTIONS 



Diagnostic Personnel ' 


1974 . 1975 


1975 - 1976 


1976 ^ 1977 


1977 . 1978 


1978 . 197 


School Psychologists 


7 


r 


7 


8 


9 


Psychological ExanUners 


22 


26 


30 


33 


36 


Speecli.and Lanffuaee Teachers and 
'^Speciaust* * ® 

School Social Workers 


31 
24 


31 
24 


30 
26 


30 
26 


' 30 
28 


Diagnostic-Prescriptive Teachers 
and Specialists 

TOTAL 


24 
108 


" ^ 29 
117 


34 
127 


38 
135 


V 42 
145 


Clerical 




JL 


J2 


JL4 


J6 


TOTAL 


114 


126 


139 


149 


161 
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Figure 14 

DIAGNOSTIC PERSONNEL. PROJECTIONS 







1975 - 1976 


1976 - 1977 


1977 - 1978 


1978 - 1979 


1979 - 1980 


1980 - 1981 




7 


7 


7 


8 


,9 




iU 


y ■ 


22 


26 


30 


33 


36 


39 


42 


ichers and 


31 


31 


30 


30 


30 


29 


28 


« 


24 


24 


26 


26 


28 


2d 


28 


Teachers 


24 


29 


34 


38^ 


42 


46 


52 




















108 


117 


127 


135 


145 


152 


160 








IZ 


ii 


16 


ii 


20 




114 


126 


139 


149 


161 


. 170 


180 
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'Figure 15 

ADMINISTRATIVE PERSONNEL PROJECTIONS 



Administrative Personnel 


1974 - 1975 


1975 - 1976 


1976 - 1977 . 


1977 - 1978 


1978 - 1979 


1979 


District' Administration 














District Adrninistrator o£ 














Special Education 


4 


5 


6 


7 


7 , . 




Program Supervisors 


3 


3 


3^ 


3 


3 






7 


8 


9 


10 


10 




Stenoi^ 


3 


4 


5 


6 


7 




TOTAL 


10 


12 


14 


16 . j~ 


17 




State Office Administration 














Director of SEB 


1 


1 


1 


1 


1 




Professional Staff 


6 


7 


8 


8 


8 






7 


8 


9 


9 


9 




pierical 


4 


5 


5 


b 


5 


















TOTAL 


11 


13 


14 


14 




1 
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Figure 15 

ADMINISTRATIVE PERSONNEL PROJECTIONS 



1974 - 1975 



4 

3 
7 
3 
10 



T 



1975 - 1976 



5 

a 

' T 

4 

12 



1 
7 
8 
5 

13 



1976 - 1977 



6 
3 
9 
5 
14 



1 
8 
9 

5 

14 



1977 - 1978 



7 
3 

10 
6 
16 



I 
8 
9 
5 

14 



1978 - 1979 



7 
3 

10 
7 
17 



I 
8 
9 
5 

14 



1979 - 1980 



7 
3 

10 
7 
17 



1 
8 
9 
5 

14 



1980 - 1981 



7 
3 

10 
7 
17 



1 
8 
9 
5 

14 



S' 
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■ Figure 16 

SPECIAL EDUCATIOI^ PROGRAM COST PROJECTIONS 

($000) 



Program Costs 


1974 - 1975 


1975 - 1976 


1976 - 1977 


1977 • 1978 


1978 - 197S 


SchooUA^e Students 












ruil-Xime oeU-Uontainea L^iass 








$ 2,877 


i 3.431 


Integrated Self -Contained Class 


3,340 


3,742 


3,976 


4,32i 


4,587 


Resources Services 


123 


409 


716 


1,110 


1,581 


Itinerant Services 


574 


642 


701 


782 


873 


Designated Services 


- - 


146 


149 


156 


231 


State Special Education Schools 


885 


1,122 


1,309 


1,553 


1,807 


Non- Public School Services 


581 


694 




772 


581 


Identification > Diagnosis « and 
Pre scription 


1 1 7 ? ? 


1,816 


2 ,031 


2,275 


2,582 


Management ^nd Support 
(transportation and administratiof 

SUB TOTAL 


) 


Rnn 




1. 090 


1,%)8 


9,371 


11,347 






16,881 


Pre -School Students 












FuiUTime Self-ConUined Class ^ 




84 


155 


253 ' 


240 


Itinerant Services 




74 


119 


188 


263 


SUB TOTAL 




158 


274 


441 


503 


Post-Schcal Students 












Integrated Self-Contained Class 




42 


88 


138 


194 


Designated Services 




15 * 


29 


47 


66 


SUB TOTAL ' 




57' 


117 


185 


2^0 


GRAND TOTAL 


$ 9,371 


$ 11,562 


$ 13.415 


$ 15, 562 


$ 17,644 



-104- 



Figure 16 

SPECIAL EDUCATION PRCXSRAM COST PROJECTIONS 

($000) 





1974 - 1975 


1975 - 1976 


1976 . 1977 


1977 - 1978 


1978 - 1979 


1979 - 1980 


1980 - 1981 


id Class 


^ t /.en 

i 1«659 


$ 1»976 


$ 2,459 


$ 2,877 


$ 3,431 


^ A n^A 

$ 4.Q24 




d CUst 


3,340 


3,742 


3,976 


4,321 ^ 


4.587 


4.873 


5.021 




123 


409 


716 


MIO 


1.581 


2.041 


2.556 ' 




574 


642 


701 


782 


873 


968 


1.106 ' 






146 


149 


156 


231 


260 


309 


khools 


885 


1,122 


1,309 


1,553 


1,807 


2.01$ 


2,264 


ces 


581 


694 


7ZV 


772 


581 


504 


464 


}§ ana 


U555 


1,816 


2,031 


2.275 


2,582 


2,856 


3.157 


inittratioi 


654 

) 


800 


954 


I . OyQ 


1 9 AO 


1 1 AO 

1.309 ^ 




9.371 


11.347 


13. 024 


14, 936 


16,881 


18,850 


20.957 


id Class 




84 


155 


253 


240 


433 ' 


535 






74 


: 119 


188 


263 


346 


417 






158 


274 


441 


503 


779 


952 


d Class 




42 


88 


138 


194 


229 


267 






15 


29 


47 


66 


87 


91 






57 


117 


185 


260 


316 


358 




$ 9,371 


$ 11,562 


$ 13.415 


$ 15. 562 


$ 17,644 


$ 19,945 


$ 22,267 
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er|c 



Impleme»ntation Activities 



Advisory Co*nn\ittce 
Meeting expenses 

SEB Travel 



Figure 17 

ADDITIONAL COSTS OF IMPLEMENTATION 
($000) 



Trav.'l expenses 



Dtvetopnient of Progratrn Standards 

OutbiHe special education 
consultants 



Library for the Handicapped 
Materials specialist 
Materials 

SUB TOTAL 

In'Se ^ vicc training 
Regular teachers 
Special education teachers 
Diagnostic personnel 
Administrators 

SUB TOTAL 

TOTAL 



1974 - 197| 



1975 - 1976 



$ 1 



$ 5 



$ 10 



15 

11 
IS 



$ 

$ 



20 
20 
5 
5 

50 

91 



$ 1 



$ 5 



$ 25 



15 
JO 
2S 



20 
20 
5 
5 

50 

106 



1976 - 1977 



1977 - 1978 



$ 1 



$ 10 



$ 20 



15 
25 



20 
10 
5 

^ 55 

111 



$ I 



$ 10 



1978 - 1979 



$ 
$ 



15 
25 



2C 
20 
10 
5 

55 
91 



$ 1 



$ 10. % 



$ 
$ 



IS 
JO 
2S 



20 
20 

la ' 

5 

95 - 
'91 ' 



ERIC 



1 
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Figure 17 



ADDITIONAL COSTS OF IMPJLEMnNTATION 
($000) 



1974 


- 1975 




~ ly 1 0 


107 A 
I7 ' v> 


1977 


1977 


. 1978 


1978 


- 1979 


1979 


- 1980 


1980 


- 1981 


$ 


I 


$ 


t 


$ 


^ 

1 




1 


$ 


1 


$ 


1 


$ 


1 














/ 
















$ 


5 


$ ' 


5 


$ 


10 


$ 


10 


$ 


id 


$ 


10 


$ 


10 


$ 


10 


$ 


25 


$ 


20 


















$ 


15 


$ 


15 


$ 


15 


$ 


15 


$ 


15 


$ 


15 


$ 


t 

15 




11 








J£ 




JO 




11 




11 




11 


$ 


25 


$ 


25 


$ 


25 


$ 


25 


$ 


25 


$ 


25 


$ 


25 


$ 


20 


$ 


20 


$ 


20 


$ 


20 


$ 


20 


$ 


20 


$ 


20 




20 




20 




20 




20 




20 




20 




20 




5 




5 




10 




10 




10 




10 




10 




5 




5 




5 




5 




5 




5 




5 


$ 


50 


$ 


50 


$ 


55 


$ 


55 


$ 


55 


$ 


55 


$ 


55 


$ 


91 


$ 


106 


$ 


in 


$ 


91 


$ 


91 


$ 


91 


$ 


91 
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APPENDIX 



CHAPTER 301 
Hawaii Revised Statutes, Vol. 4, 1968 
OTHER SPECIAL TRAINING 

PART II. EXCEPTIONAL CHILDREN 

SECTION 301-21. Exceptional children; spec ial facilities, 

services . 

The following terms wherever used or referred to in this 
part shall have the following respective meanings: 
"Exceptional children" incluues : 

(1) Children under twenty years of age wno deviate 
from the so-called normal person in physical, 
mental, social, or emotional characteristics or 

* abilities to such an extent that specialized 

training, techniques, and equipment are required 
to enable these persons to attain the maximum of 
their abilities or capacities; 

(2) Children under twenty years of age who by reason 
of physical defects cannot attend the regular 
public school classes with normal children; and 

(3) Children under twenty years of age who are certi- 
fied by a licensed physician eligible to member- 
ship in the state medicalisociety to be emotionally 
maladjusted or intellectually incapable of profit- 
ing from ordinary instructional methods. 

"Special facilities" includes buildings, equipment, and 
material; transportation; boarding home; personnel qualified 
to work with exceptional children. 

"Special services" means physiotheraphy , or any form of 
muscle training. Speech trainiiig , occupational therapy, 
vocational training, psychological evaluation, or any or 
them. (L 1949, c 29, s. 1: RL 1955, s. 43-20) 

SECTION 301-22. Departmental duty toward except ional children. 

It is hereby declared to be of vital concern to the State, 
that all exceptional children residing in the State be 
provided with instruction, special facilities, and special 
services for education, therapy, and training to enable 
them to live normal competitive lives. In order to effec- 
tively accomplish such purpose the department of education 
shall establish and administer instruction, special facil- 
ities, and special services for the education, therapy, 
arid training of exceptional children, and provide in con- 
nection therewith corrective therapy, together with academic, 
occupational, and related training. The depar-tment shall 
cooperate with other agencies of the State charged with the 
administration of laws providing any type of service or aid 
to the exceptional child, and with the United States 
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government through any appropriate agency or instrumentality 
in developing, extending, and improving such instruction, 
special facilities, and special services • 

This program shall include boarding facilities, when neces- 
sary, special classes in schools or homes, and such other 
facilities as shall be required to render appropriate ser- 
vices to the exceptional child. Existing facilities, build- 
ings, and equipment belonging to or operated by the State 
shall be made available for these purposes when use thereof 
does not conflict with the primary use of such facilities. 
(L 1949, c 29, s. 2; SL 1955, s. 43-21) 

SECTION 301-23. Division of special education; personne ls 

There shall be within the department of education a division 
of special education for^he promotion, direction and super- 
vision and control of the program; and the department may 
employ necessary personnel adequately qualified by training 
and experience to direct and supervise the types ^f instruc- 
tion, special facilities, and special services specified in 
this part. (L 1949, c 29, s. 3; RL 1955, s. 43-22; am L 
1965, c 175, s. 3) 

SECTION 3^^1-24. Facilities^ service, when required . 

Where one or more exceptional children ai^e found in any one 
district superintendent's district the superintendent of 
education shall provide instructibn, special facilities, 
and speqial services according to the specifications of 
this part in a manner most expedient and economical. 
(L 1949, c 29, s.. 4; am L 1949, c 339, s. 2; RL 1955, s. 
43-23; am L 1965, c 175, s. 3) 

SECTION 301-25. Eligibility standards . 

The eligibility of exceptional children for instruction/ 
special facilities, and special services shall ba deteriT\ined 
in accordance with those standards established by the dep^irt 
ment of education. (L 1.M9, o 2: , s. 5; KL 1955, s. 43-24) 

SECTION 301-26. Studies, surveys, rules . 

The department of education shall establish and make such 
studies, surveys, evaluations, and rules and regulations 
as are necessary to carry out the purposes of this part. 
(L M49, c 29, s.' 6; RL 1955, s. 43-25) 
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Cross References 
Rulemaking requirements, see chapter 91 > 

SECTION 301-27 • Physiotherapist and occupational th erapist to 

be provided * 

The department of health may, in cooperation with the 
department of education, provide one physiotherapist and. 
one occupational therapist for those exceptional children 
in the primary and elementary grades within the schools 
of the city and county of Honolulu needing such services, 
and, in that connection, may accept funds from private 
sources and divert any funds appropriated to the board 
whenever in the opinion o£ the board such funds^ can be used 
to better advantage by being so diverted. (L 1951, JR 32, 
s. 1? RL 1955, s. 43-27; am L Sp 1959 2d, cl, 19; am L 
1965, c 175, s. 3) 
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